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CHAPTER I 
MUSIC ACTIVITIES IN SCHOOLS FOR 
THE HANDICAPPED IN NEW ENGLAND 
General statement £! probl!!• Since music bas 
great therapeutic and social value in schools for handi-
capped children, there would seem to be a need for a survey 
of music ac tivities in these schools in the New England 
Area to determine the function of music in the school curri-
culum and oiscover to what extent it is used. The results 
should prove interesting not only to music teachers who are 
interested in teaching in these schools but to the school 
officials in comparing their music programs with those of 
the other schools of the area. 
Significance ..2!!!:!! problem. Because the muaic .pro-
grams offered by these institutions differ from school to 
school, it is important that the programs be defined by 
analization. With a clear evaluation of the music programs 
in these New England Institutions, it is possible to under-
stand the work of music in the rehabilitation program of the 
handicapped and consider the possibility of a musi.c teacher 
using his education to benefit these handicapped children. 
Definition of terms. While the term "handicapped" often 
refers to the disabled its curren t meaning has changed tremend-
ously. At the present time the worQ is used to describe 
persons with degrees of di.fferent physical, psycholog ical , 
and social disabilities. In Miss Hunt's book on Recreation 
2 
~ the Hand;t.cappe_dl she states that an inability to compete 
successfully in all areas o~ life labels a person as handi-
capped. In this particular study it is used in three areas: 
physical, mental and social. When the term "music activities" 
is found in the text it refers to areas sueh as vocal, instru-
mental, music appreciation, theory and piano; chorus, band, 
orchestra, dance band, rhythm band; minstrels, operettas, 
musicales, recitals, square dancing, expressive dancing, con-
certs, pageants, and any other function of music that can be 
considered as belonging in this area. The term "teacher" in 
the text refers to the person doing the actual classroom 
teaching. 
Delimitations. It was not the purpose of . this study 
to deal with music solely as a therapeutic aid for the handi-
capped but to determine the function of music as a worthy use 
of leisure time and enrichment activity in the curriculum of 
schools for the handicapped and, in so doing, find to what 
extent it was offered. Also, the exceptionally g1fted child 
was not dealt with in this study. 
Spec ific statement of the 2roblem. This study is 
a survey of music activities in schools for the handicapped 
in the New England Area according to the l~vel of disability, 
namely physical, mental, and social. In order to cope with 
lvalerie v. Hunt, Recreation ~or the HandicapEed. 
(New York: Prentice-Hall, !nc., t§s'bf'; p:-45. 
the situation of helping in the adjustment of these chil dren, 
it is important to know how much has been accomplished thus 
far. 
Sources E£ data. ·Literature dealing with music 
activities available for children in these schools is use.d· 
to some extent. In addition, the information gained from 
interviews with persons directly connected with these 
children or schools for them are included and discussed 
as they relate to the need for music activities in the 
school program. However, the main source of data was a 
quest~onnaire which was sent to private and state schools 
of the handicapped in the New England Area. The questions 
pertained to the views of the Director or Principal on. 
the value of music in their school and how it is us.ed, i.f 
at all. 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
If the quotation "music for every child and every 
child for music" truly expresses the purpose of present 
day music education, then, we should not forget those 
children who are handicapped and must attend special 
schools provided for their development and care. Music 
does provide an enjoyment and use of leisure time for 
most children and basically, it does more for handicapped 
children than any other area of education. 
Music has the manifold purpose of 1) rhythm, 2)tone, 
3) melody, and 4) harmony. It plays an important part in 
education and re-education. Not all handicapped children 
may learn _to discriminate harmony from discord, or to 
carry a _tune; _some will ne.ver be able to produce a musical 
tone at the correct pitch; while others have a natural musical 
ear. However, all can be trained in rhythm, which is funda-
mental in .all life .and _thought processes, and it, therefore, 
must be cul tiva_ted religiously. 
As James L. Mursell states: 
- -Musical activities are opportunities for teach-
ing. They are necessary opportunities, for with-
out them teaching is · almost sure to be lifeless, 
pointless, mechanistic, and ineffective. But they 
are nothing more than opportunities. Everything 
depends on what is done with them.l 
The following are some of the important character-
istics of an improved curriculum in the elementary school 
lJarnes L. Mursell, Education for Musical Growth. 
(New York: Ginn and Company, 1948),-p: 67. 
which could very well apply to the purpose of music activ-
ities in schools for the handicapped. 
1. Rhythmic activities are ~rovided for 
children in order to develop their motor skills 
or limitations and are very often correlated 
with physical education. 
2. Music activities provide children with 
the opportunity to experience immediate satis-
faction and enjoyment in musical expression. 
3. Children learn to sing by singing songs 
they write, songs written by other children, 
songs written for children by adults, and songs 
which are a part of the cultural heritage. 
4. Opportunities are available to children 
to experience enjoyment and to develop tastes 
and appreciations in listening to musical 
selections in the school, in the home and in 
the church. 
5. Children can experience in music the 
means to understand and appreciate the role of 
music in the living of people in other countries. 
They interpret music to be an international 
language. 
6. Opportunity is provided for pupils to 
learn to express emotional feelings and mental 
ideas through the playing of a musical instru-
ment. .Children are given the opportunit"t to 
participate in cooperative music as expressed 
in a .choir, an orchestra, or a band. 
7. Evaluation in music is used to help 
pupils to discover, to develop and to refine 
interests, appreciations, tastes, and expressive 
abilities in music .• 
8. Music . experiences are designed to help 
pupils to accept the learnings enjoyed and 
appreciated by children which will contribute 
to improvement in the .musical tastes, appre-
ciations,. living i~ the se.cond half of the 
twentieth century. . 
In a music program, singing should be utilized 
for emotionalizing .the .various aspects of nature, 
lE. T. McSwain, "Improving the Music Curriculum 
in the Elementary School," Music Educators Journal. Vol. 
XL, No. 6. (Chicago: Music Educators National Conference, 
June-July 1954), p. 44. 
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of man's attitudes, aptitudes, and aspirations; of occupa-
tions and vocations. In connection with it, dramatic ex-
pression should be practiced. There are motion songs, etc. 
Simple instrumental music, rhythmic tapping with 
sticks, or drumming, should be introduced to be developed 
into some form of orchestral co-operation. Toy orchestra 
performances and rhythm band work can be intriguing and 
purposeful activities, which,if rightly managed, can be 
a great influence in musical growth. 
Research covering music activities in schools for 
the handicapped is very limited. There are many books 
6 
that deal with the recreational programs offered for 
these children but most of them treat this problem i n 
general rather than taking music, for example, as a 
special area. This chapter will be divided into three 
sec tiona corresponding to the three divisions of d isabil-
ity: i.e., the physically handicapped, such as the blind 
and partially sighted, the deaf and hard of hearing, the 
crippled-~those suffering from the effects of polio and 
cerebral palsy, and speech defectives; their activities 
should be suited to motor limitations, speech disorders, 
sensory defects and problems arising from physical fatigue: 
The mentally handicapped, such as the mentally retarded, 
and mentally deficient children; their musical experienc,es 
should include singing of simple rote songs which aid in 
speech development, directed listening for short periods, 
7 
simple rhythmic activities, playing simple instruments, 
creating simple tunes. and sharing in simple group activities: 
The Socially handicapped, such as emotionally disturbed and 
socially maladjusted children, including the delinquent and 
"the child with a problem"; their musical experiences should 
afford relaxation as well as s timulation through group 
activities, including singing for enjoyment, the playing · 
of' simple musical instruments, cl;loral speaking, listeni ng 
experiences, creative activities, and rhythmic activities. 
Music Activities ,!2!: ~ Physically Handica.pped. 
Speech. "Music" is one of the first forms of 
expression and is, therefore, important as a starting-
point in articulation. Deep breathing is essential, and 
special breathing exercises form a part of t he course in 
this branch, in music and in physical education.l 
After the child lear ns to apply the correct motor 
habits in isolated words, he is given a drill in using 
the words in short sent ences or simple nursery rhymes in 
which the words occur such as "Goosey, Goosey Gandern for 
the hard "g" and "Old King Cole" for "k" or the hard "c". 2 
lMaximilian P. E. Groszman, The Exceptional Child. 
(New York: .Charles ScriQner, 1917)-;-p. 512. · 
Norma v. Scheidmann, The Psychology of Exceptional 
Children. (New York: Houghton-Mifflin Company, 1931), 
p. 113. 
Singing these repeated patterns help the child in practic-
ing the sounds or words. 
The phonograph and the auto-harp are used to stimu-
late abilities of the children and whistles ·aid in class 
instruction. The music used is of a soft, gentle nature 
so it can not drown out the children, as they sing. This 
area will be covered in a large sense in the section under 
"mentally retarded" in this chapter. 
8 
Crippled. Music has a definite psychological effect 
on a person's mind. The crippled person may be far more 
handicapped by his attitude toward his defect than by the 
limitations imposed upon him by his physical conditions. 
Music brings distinct pleasure to the orthopedically handi-
capped; they respond rhythmically and automatically relax 
from either playing music or listening to it. Because of 
the many ways music can be used in a recreational program 
all can participate on some level. 
In 1942 a study of the services to the orthopedic-
ally handicapped at the Widener Memorial Hospital in 
Philadelphia indicated that music education may serve a 
dual purpose. 
In many cities visited during this study, it 
was noted that considerable emphasis was placed 
on the music education of the orthopedically hand-i-
capped pupils. The ra.d io was frequentl"jr used most 
effectively. It is recommended that the Division 
of Music be requested to study the type of musi-
cal activities that would be most beneficial to 
pupils who are handicapped. It is possible that 
music might serve as a means of making the ortho-
pedically handicapped child either partially or 
wholly self-supporting. It definitely is an 
emotional outlet for all. Personnel to conduct 
orchestras, choruses, and individual music lessons 
should ~e appointed by the Board of Public Edu-
cation. 
The study also showed that: 
The child must learn to utilize effectively 
the great amount of leisure time that he has thrust 
upon him. The development of a delight and skill 
in music :t s practically essential to the healthy 
emotional life of an orthopedically handicapped 
adolescent.2 
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The human voice is not disturbed by most orthopedic 
problems; people can sing lying down, sitting, or standing. 
Songs expressing physical vitality bring great pleasure t o 
the seriously incapacitated. The following are s.inging 
games, musical contests, and . music-theme programs recommended 
to promote arm and body action for those in bed • . 
Singing Games 
Did You Ever See A Lassie 
Draw A Bucket of Water 
Keep Movin' 
King of France 
Looby Lou 
Hickory, Dickory, Dock 
Itsy Bitsy Spider 
Mulberry Bush 
Oats, Peas, Beans 
A Hunting We Will Go 
Muffin Man 
Humpty Dumpty 
Going on a Lion Hunt 
RO?I, Row, Row 
~eaves Are Green 
.. 
. lLouis P. Hoyer, Director of Study, Services to the 
Ortho_p_ed ically Hand !capped ; (Philadelphia: w£d'e.nerMeiiiOr-
Ial Hospital, 194~), p. 39. 
2Ibid., p. 50. 
3Jessie H. Bancroft, Games for the PlalgroundL Home, 
School and 3~sium. (new York: The Maem!l an aompany, 
!9~5), PP: ~~o. 
10 
Musical Contestsl 
Music Magic 
Musical Sports 
Musical Tales 
Songs :from Shows 
Songs o:f Stars 
Movie Magic 
Music Box 
Music-Theme Programs2 
A Night in a Gypsy Camp 
From an Indian Wigwam 
Musical Journey Around 
the World 
Away Down South Minstrel 
International Evening 
Heart Songs Around the World 
Out on the Range 
A Briny Deep Night 
Tramp, Tramp;· f Tramp 
America 
Carnival 
Easter Parade 
Jam Session 
All orthopedically disabled children can participate 
in a rhytruaic activity if only to shake or kick a rhythm 
instrument or to keep time by nodding their heads or a 
finger. These persons derive as much enjoyment from dances 
as non-disabled people, even though the.ir dances may not 
look the same. Creative rhythmic movement is very impor-
tant but it is dif:ficult for many of the children who do 
not move expressively in space. However, much encourage-
ment to move expressively is provided through singing 
games used in connection with the dances. Below are 
suggestions for rhythmic activities to be used with 
cerebral palsied victims. 
Dance and Rhythms3 
Rope Jumping (half swing} 
Singing Games (sitting, go 
through the movements 
with arms} 
The King or France 
Sicilian Circle 
Gustolr Skoll (walk instead 
of skip) 
lsee Hawley, Recreation Is ~· 
2see Harbin, The Fun Encyclopedia. 
3 Hunt, ~· cit., p. 145. 
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Dance and Rhythms (continued) 
Slow March 
Rhythm Bands 
Farmer in the Dell 
Patty Cake, Patty Cake 
Dance With a Dolly 
Jenny Crack Corn 
Hokey Pokey 
Wooden Shoes (walk, swing-
ing arms instead of polka) · 
Swedish Masquerade {clap on 
Round and Round the 
Mulberry Bush 
Looby Lou (slower time) 
Ring Around the Rosy ( .turn 
or bow instead of fall} 
Round and Round the Vil-
lage 
I'm Very Very Tall 
Oats, Peas, Beans 
How Do You Do 
Did You Ever See A Lassie 
Row, Row, 
fast part) 
Green Sleeves (slow tempo) 
Come Let Us Be Joyful 
Waves of Tory 
Oh Susanna 
Mixer Number I 
Broom Dance 
Red River Valley 
Singing Quadrille 
Forward Six and Fall Back Six 
Sisters Form a Ring 
Star by the Right 
Promenade the Ring 
Row 
Miss Hunt, in her book on recreation for the handi-
capped, def'ines "rhythm" as "a ~. tiny bit of movement or a 
wee bit of sound". 1 She also wrote that she would choose 
the following equipment for children's play: 
Accordians 
Tambourines 
Drums 
Wrist Bells 
Rattles 
Xylophones 
Harmonicas 
Toy Pianos 
Plastic horns 
Rhythm equipment 
Gourds 
Washboards 
Shakers 
Pan-lid symbols 
Social dancing has been accomplished successfully 
with portable wheelchairs. By using them, the handicapped 
are able to propel themselves and can perf'orm unusual 
square dances w.ith complicated floor patterns. Children 
on crutches are encouraged to use wheelchairs in square 
dancing .for greater .freedom and speedy movement. 'Those 
confined to wheelchairs and unable to use their arms have 
to be pushed by someone but they are as much into the 
activity as the others. This spectator participation 
1 Hunt, .2£• ill•, p. 144. 
) 
12 
increases their circulation because the muscles keep time 
to the rhythm. 
Persons in wheelchairs can also hold string instru-
ments in their laps, and persons in bed can support wind 
instruments. As a £unctional activity, they are taught 
to play the piano or stringed instruments to reeducate 
the arm, wrist, ligament and nerve injuries. Playing 
horns and small wind instruments are reco1runended for 
postsurgical chest cases. 
Strongly accented rhythm is used a great deal in 
group calisthenics. A new keyboard device, the theripiano, 
regulates the amount of pressure, from two ounces to over 
six pounds, t hat is needed to press down the piano keys.l 
So music plays a spectacular part in educating those who 
have but part of life so they will be able to help them-
selves. 
~· Deaf Children must get the feel of the 
music before they can enjoy it. The initial response of 
the deaf is to feel the rhythm. The hearing individual 
listens first and then feels; his is the double effort. 
Fingertips are of utmost importance to the deaf; through 
they they f eel their world. They bring to the deaf, 
through the sense of touch, much which the ear brings 
tc :·those of normal hearing. 
1 Hunt, ££• cit., p. 122. 
13 
Rhythm is a very important part of the curriculum 
in any school ·for the deaf. These classes are opportunities 
for the small children to feel the vibrations of the piano 
and to interpret what they feel. Body coordination improves 
as they march, run, skip, or jump. They enjoy marching to 
records and rhythm bends; their voice pitch is trained through 
singing. High pitched instruments such as the piccolo, fife, 
and sweet potato are audible to some. However, we must be 
careful for strong rhythmic vibrations bring forth tension 
while long periods of silence, on the other hand, may pro-
mote fear and uncertainty in some of these people. 
The instruction. in the primary grades beeomes more 
formal. Through the sense of touch they discriminate 
accent patterns. They learn to tap out and then "dance" 
the rhythm of a waltz or a march. Interpretation includes 
simple folk dances. 
Music is enjoyable to all deaf people regardless 
of their age. Rhythm has strong emotional effects even 
to those who cannot hear the melody; slow music makes them 
feel sad; fast music, happy. vVhen the basic sense of 
rhythm is established, .bands and baton twirling may be 
started. In the instrumentation, symbols represent the 
instruments so the _children have their own score to read by. 
Cymbols, tambourines, tom-toms; low music for phonographs, 
pianos, and organs; ·choral singing help the deaf enjoy 
sotind and establish r~ythm for movement. Conductors can 
accent rhythm with a visual beat. Because to these children 
1.4 
the bone is a better conductor~ they sometimes like to place 
their fingers on the instruments and thus learn to feel 
:fibra tiona. 
Dancing is possible through vibrations which the 
child feels with his f .eet, no. matter which instrument is 
being played. There are those who are born with rhythm 
or develop a sense of it even though they are deaf. Among 
both groups there are those who become good dancers. Listed 
below e.re dances which can be. used successfully in a recrea-
tion program for the dea:r. 1 
I Should Like to Go to Shetland 
Sally Go Round 
Pussy Cat~ Pussy Cat 
Jump Jim Crow 
Paw Paw Patch 
Bluebird 
Troika 
Wooden Shoes 
Cherkessia 
Clap Dance 
Ace of Diamonds 
Patty Cake Polka 
Schuhpla tter 
Hop Mor Annika 
· Kohanotchka 
:Mexican Waltz 
La Cucaracha 
Krakowiah 
As an explanation of the success of the final 
objective, picture a troop of deaf Girl Scouts 
a t tending a council-wide . C.hristmas Party and see-
ing their eyes light up when they can follow the 
leader in "Jingle Bells" or "Silent Night". With 
thousands of girls participating~ the lack of 
mel.ody on the part of these deaf children was not 
noted bu~ the satisfaction of accomplishment was 
present. 
Next picture this--a large audience watched 
children who stood about the piano with their 
:fingertips resting on the instruments. Only a 
few realized. that this was a unique demonstration. 
Except for the parents and teachers, no one in 
lHunt~ ~· £1!·~ p. 73. 
2Helen s. Lane, Principal~ Central Institute for 
the Deaf, St. Louis. "Music Does Play a Part in Rehab-
ilitating the Deaf", Music Therapy. (Delaware Gap, Music 
Journal~ Inc. Music Journal~ Vol. ·x~ No. 9, December·, 
1952) ~ p. 45. 
the audience knew that the children were deaf. As 
their teacher seated herself at the piano they 
closed their e~es. The strains of "Mickey Mouse's 
Birthday Party 1 filled the air. 'When the music 
stopped, they opened their eyes and smile. 
"Clap your hands this time," the teacher said. 
She played the music through again accenting the 
first beat of each measure. The children clapped 
the time, also accenting the firstbeats. 
"Now count," came the command. And to the music, 
the little voices counted "one, .two, three, four," 
emphasizing the first count to show it was accented. 
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Again the teacher rose and spoke to the children, 
"we will .play this time," she said. And as the music 
filled the room, the children acted the chorus as 
they said the words, 
Quackl Quack1 Quackl 
Ring the bells 
Toot the horns 
The people watching could not. belie'e these 
children were deaf; for to those who hear it 
seems impossible for those without sensitive 
ears to respond to music. They fail to see how 
rhythm bands, baton twirling, and the various 
phases of dancing can appeal to these children.l 
A very interesting article was found in one of the 
recent issues of ~ nagazine entitled "Touch of Music for 
the Deaf." 
For the 73 children in the silent world of 
the cantonal school for deaf-mutes in Zurich, 
Swi.tzerland, the music of a piano or tambourine 
is sensed not as sound but as faint vibration 
· felt through their bodies. Eyes closed and 
brows .furrowed in concentration, they touch the 
instruments and ce.n comprehend the difference 
in rhythm, volume and pitch. The sensitivity 
to vibration they thus develop sharp•ns perception 
of sound they themselves make in .their spasmodic 
lJean Carter Ankrim, Member of Staff of Speech and 
Hearing Clinic at University of Oklahoma, Norman. "Out of 
Silence--Music," Music Educators Journal. (Chicago: Music 
Educators Nationai Conference, November-December, 1953), 
pp. 42-43. 
attempts at speech. With this course as an 
adjunct to conventional training, students who 
enter the school at 6 leave at 16 sp~aking well 
enough to work in the outside world. 
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Blind. Music provides a legitimate outlet fo~ 
emotional attitudes in blind persons. It. develops patience, 
concentration, and trustworthiness. It may be one of the 
main aids in socialization of pupils and . studies, for 
through music develops the spi rit of cooperation. In this 
case music is emphasized a.s a socializing and motivating 
force in the education of the blind. Therefore, while the 
handicap·· of being blind is a very real one, it creates 
less of a specific educational problem in the field of 
music than is commonly thought. Music is a -study well 
suited to the blind, as its perception depends largely on 
the ear. Moreover, those phases of musical study, which 
are carried on by means of the eye, are easily made avail-
able to the blind through music notation in braille. 
I 
Because music is practically the only fine art that 
the blind can study successfully, it is emphasized more 
strongly in schools for the blind than it would be otherwise; 
and, consequently these schools ma.ke a far better showing 
in music than many others . Due to this fact, it is often 
thought tha t >bhe blind are more talented than the sighted. 
While the blind have more retentive memories and can learn 
music more rapidly and retain it longer, they are not more 
talented than · the sighted. This can be explained by the 
1see ~~ June 20, 1955, Vol. XXXVIII, No. 25, 
pp. 95 ff. 
fact that people seeing these children perform magnify the 
success of their performance whereas if people with sight 
d i d exactly the same, little would be thought of it. It 
17 
should be understood that the information in the following 
paragraphs apply to the _totally blind and should be interpreted 
less rigidly in the case of the partially sighted. 
For any blind student it is legitimate to study 
group singing, appreciation of music, and a certain amount 
of piano study in school. Singing together is used as a 
socializing force and, needless to say, it is better for 
the pupils to perform in music ; rather than sit and listen 
to it. For this purpose you may find music correlated with 
history, geography, physical education, social studies, etc. 
in many songbooks or records. 
In keeping ·with this, an eight grade class in 
history sponsored an assembly program called "Sing 
America First." While the school sang, the class 
dramatized the follow~ songs: "Sidewalk of New 
York", the Erie Canal" Yankee Doodle", "Billy Boy", 
"Dixie", "Old Black Joe" "Home on the Range", and 
"America:, the Beautiful. nl ' 
Dancing classes for the blind are voluntary but the 
pupils who join are asked to be regular in attendance so 
they will not miss parts of the lessons and thus leave gaps 
in their training. The purpose of this class is to give 
the blind a much-demanded social grace and some training 
lMerle E. Frampton, Ed., Education of the Blind. 
(New York: World Book Company, 1940f, p. ISs~ 
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that will put him more at ease in social situations. These 
classes move very slowly and, as the others, require patience.1 
Dances 2 
Captain Jinks 
Shoo Fly 
Casebogar 
Bleking 
Carousel 
Skip to My Lou 
Jenny Crack Corn 
Jollw- is the I•ililler 
Little Man in a Fix 
Rye We.ltz 
Sailor's Hornpipe 
Virginia Reel (family style 
without reel) 
Tarantella 
Patty Cake Polka 
La Raspa 
Black Hawk Waltz 
Road to the !ale 
Schottische and Variations 
Little Old Log Cabin in the 
Lane (needs one partially 
seeing partner 
Rhythmic Activities 
Farmer in the Dell 
London .Bridge 
Pussy Cat, Pussy Cat 
Sing A Song Of Sixpence 
Did You Ever See A Lassie 
Muffin Man 
Jolly is the Miller 
Hickory, Dickory, Dock 
Rihg Around the Rosey 
Round and Round the Mul-
berry Bush 
Looby Lou 
Oats, Peas, Beans 
How Do You Do, Partner 
Physical education in the elementary grades is 
usually correlated with music. You see, to provide oppor-
tunities for independence for the blind is of great impor-
tance. For instance, in order to develop a sense of orient-
ation we would suggest that the totally blind take turns in 
rotating of folk dances and singing games. There are many 
activities which the totally blind can't participate in, but 
these ar e adaptable through adjustments and mofications. 
It has been found that the blind people who develop most 
1 Frampton, .2£• ill•, pp. 201 .. 202. 
2Hu..'l'lt, ~· £...!1., p. 90. 
19 
and have less self-pity are those ·~who:. have had all kinds 
of activity in pre-school years. Singing games are very 
important for the child because it is only in these schools 
that he will ever learn them, and they are a vital part of 
his cultural and social background. 
Choral speaking provides the opportunity for 
1) reading music by the Braille System, 2) being taught 
by rote which, by the way, is the more successful of the 
two, 3) pupil participation in decision about the arrange-
ment of the chorus, 4) speech correction by the teacher 
during the rehearsals, 5) stimulation for the students 
through periodic public appearances by the group before 
outside audiences and groups such as the student assembly. 
This choral group is arranged aecording to the dark or 
light quality of the children's voices. Then further 
grouping may be in duets, trios, and quartets of well-
blended voices.l 
An article in the Boston Globe describes a movie 
employing music and sound for blind children. 
Tokyo-An Osaka movie theatre manager recounts 
how he was asked to reserve 300 seats for children 
to attend a performance of the Walt Disney Movie, 
"Living Desert." 
Shortly before showtime the manager learned 
that all the children were blind. A teacher in 
charge of the group explained that the film's 
lFrampton, 2£• £!!., p. 103. 
theme had already been explained to the eager and 
excited children and that he would synchronize a 
running commentary with the sound effects. . 
The manager promptly closed the theatre to all 
other patrons and refused all admission charges. 
The children were reported "very happy with the 
show.l 
Music Activities !£!~Mentally Handicapped. 
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Mentally retarded. These children derive much 
pleasure from music; they love to sing anything including 
folk songs, popular songs, hymns, and Gilbert and Sullivan, 
provided that no one criticizes the pitch or the fact that 
the tune is a bit off, or that the tempo is sung incorrectly, 
and the dynamic marks ignored. They sing just for the 
fun of it. You do find many non-singers in these school s. 
They also love to dance; the small children love simple 
singing and daneing games and the older ones prefer square 
and folk dancing. At the Pollock School for retarded children 
in Massachusetts the directors suggest that most of them 
never master ballroom steps, although we did have three 
pupils who b ecame expert rhumba dancers.2 
~~parties successfully~!!~ Pollock School:3 
History Party--They dance the minuet or Virginia 
Reel, or any other folk dance representing the country 
they are studying. "A Treasury of American Songs" by 
Olive Downes and Elie Siegmeister (Alfred A. Knopf, 
1Boston Daily Globe, March 15, 1955, p. 2, morning 
edition. 
2Morr1s P. and Miriam Pollock , New Hope for the 
Retarded. (Boston: Porter Sargent, 1953), p. ~---
3Ibid., p. 94. 
1943), provides a good deal of material for the 
music and dance at historical parties. 
Geography Party--They dress as do the natives 
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of the country to be stressed, study their national 
anthem, and watch some of the children execute 
native dances. They all join in the singing of folk 
songs. 
Games such as "complete the line of the song", 
or the "Thunder and Lightning Symphony" are used to pro-
vide worthy use of leisure time or to quiet the child in time 
offear. The latter is performed by the toy orchestra 
which provides quite a bit of enjoyment for the young~ers. 
They enjoy playing musical instruments and can usually 
have their choice of either piano, violin, trumpet, or 
drum. Oh, but of course, someone will want to be the 
conductor. The mentally retarded are quite capable of 
religious music and devotion. If the meaning of a hymn 
is explained to them, they will sing it with reverence. 
If it is not, the melody will become more important than 
the thought and we may hear strangely garbled words fitted 
in perfectly to the tune and the rhythm of the hymn. How-
ever, this may happen not only with hymns but with any 
music these children learn by rote. Mr. and Mrs. Pollock 
write: 
We taught a class "The Battle Hymn o.f the Re-
public~. We were considerably taken aback some 
days later when we overheard a little boy o.f six 
and a girl of nine, who had sung along _with us 
timidly during the music period, marching noisily 
around the playground and chanting lustily 
Glory-Glory-have-a-New-Year 
Glory-Glory-have-a-New-Year 
Glory-Glory-have-a-New-Year 
The sol-jers is marching along. 
They were not being sacriligious; they were merely 
singing a song they loved, exactly as it had sounded 
to them. 1 
Singing is of greatest benefit to these children. 
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They feel their deficiency is not so noticeable when they 
attempt to sing with a group. Singing relives the tension 
which they have. They listen and hear the parts which they 
are unable to pronounce. The song or record must be slow in 
tempo with a marked rhythm; remember that the children are 
trying to get the feeling of the rhythm, the appeal of the 
melody, the general meaning of the song, and above all, 
the pronunciation of the words. It would not hurt if each 
word were accented to the point of exaggeration. Probably 
the very first song these children learn is "Happy Bir' thday". 
In the Pollock, "~ Hope f.£!: ~ Retarded, there is a list 
of favorite songs, rounds, and phonograph records which 
have great appeal for the children. 2 
Music can be used in several ways to stimulate 
speech development in these children. As mentioned pre-
viously by singing songs together, by listening to phono-
graph records and then trying to imitate what they hear 
and even by composing their own songs, these pupils a r e 
helped in strengthening their vocal apparatus and widening 
their speech abilities. Little scale passages are used in 
lPollock, ££• cit., P• 12. 
2~., pp. 84-86. 
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their voice drills. For example: 
Sol-sol-mi-mi-sol 
MA MA-MA 
Fa - mi re - do do 
SAYS THE LIT - TLE BABY 
All the drills are done without piano accompaniment. 
Arter using the scale to teach the children the single words 
we proceed to the simple sentences and phrases using the 
same methods for these exercises have more appeal if they 
are connected with music. 
Songs are taught to children with delayed speech 
by rote. These five steps have been found very successful: 
1) a shoi't introduction to make the song meaningf'ul, 
2) children listen to the teacher recite the words, 3) both 
recite the words, 4) the children listen to the music, 
5) they sing the words with the music. 
Mentallz defective. The following are music 
activities available f'or these children: 
1 Children 5-9 
How Many Soundse••••••All have heads down. Alter-
ne.tely one, two, three players 
sing at the same time. Others 
say how many. 
~Vhat's My Song •••••••• One player starts a familiar 
song. ~Yhen others remember they 
sing with him. 
1Hunt, ~· cit., pp. 246-247. 
Rhythmic ••••••••••••••• Show pies of animals, birds, 
automobiles, or moving toys. 
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Children copy to rhythmic accom-
paniment. Make noise like a lion 
or dog and put into movement. 
Combine with singin~ games such a s 
"Farmer in the Dell"', "Thorn Rose", 
"London Bridge", "Oats, Peas, Beans~, 
and "the Muffin Man". 
Singing •••••••••••••••• Simple repetitive music like 
rounds, rhythm bands, melody 
instruments, and horns. 
1 Intermediate 9-14 
Si ng ing games •••••••••• Musical chairs, Looby Lou , 
Ach Ja, I've Been Working 
on the Railroad. 
Music and Rhythm 
Bands •••••••••••••••• Use material on hand, clap 
or stamp out rhyt~~. Hear 
and identify bells, sirens, 
birds. Play on metal bars, 
graduated flower pots. 
Sp~cial Parties •••••••• Theme parties with shows, 
minstrels, plays put on by 
participants. 
Adolescents and Adults 14-302 
Club Room •••••••••••••• Club meetings, informal equip-
ment of picture magazines, tele-
vision, radio 
Music ••. . •• . .•• ...•. ••• Recordings of swing, jazz, and 
folk songs, tape recordings, 
group singing. 
Folk and Square 
Dancing •••••••••••••• Maypole Dance 
Single Line Virginia Reel 
(leader is partner to all) 
La Raspa 
Grape Vi ne Twist 
Come Let Us Be Joyful 
Jingle Bells 
Bird in the Cage 
Split the Ring 
Crested Hen 
Seven Jumps 
London Bridge 
l Hunt, ££• cit., pp. 247-249. 
2 . . llli·, . pp. 249-250. 
Shoo Fly 
The Snail 
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The Broom Dance (walk instead 
of skip) 
Social Dance ••••••••••••••• Fox Trot, conga line, rumba 
line with a leader of large 
group are easier than couple 
or national dances. 
Retarded. Music is used in connection with units 
as one part of these children's recreational program. 
The unit consists of singing songs pertaining to home and 
family life which happens to fit the particular project 
on which the class is working. 
Most of these children enjoy music, especially 
the rhythm, the quick staccatos tempos, and simple familiar 
airs. Many possess considerable musical ability; some can 
· hum tunes but cannot read the words; others possess good 
voices, and sing correctly in tune and so it goes according 
to their disability. 
Music should be avail~ble in abundant amounts, not 
only for the children's enjoyment but as a part of their 
training program. Nothing can beat it for developing motor 
coordination and grace, training the voice, improving 
the articulation, socialing the child and providing 
aesthetic culture. This physical training program is a 
service orfered to overcome the awkward, clumsy, ungainly 
movements so characteristic of many of these children. 
Some of them can learn to play easy selections on the piano, 
mouth organ, or different band instruments. Because of 
the ability in music of some of these children, the parents 
rind it difficult to accept the examiner's verdict that 
they are feebleminded. 1 
For the smaller child rh~thm and music also make ~ 
a great appeal. In their physical training course, music 
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is used as an accompaniment for folk dancing and eurhythmics. 
The last four purposes of the music in the first 
and second grade level mentioned in Samuel A. Kirk and 
Orville Johnson's book can be applied very well here.2 
To develop auditory abilities as a prepara-
tion for reading activities. 
To facilitate the use of their muscles for 
better motor coordination. 
To develop more adequate speech. 
To develop, in general, habits and attitudes 
of work which will permit them to obtain maximum 
benefit ffrom group participation in the classroom. 
Mr. Frank Strockbine, Jr. explains the need for 
music by these statements: 
These children, whether performers or listeners, 
need recreational and aesthetic experiences geared 
to their level of comprehension, just as any 
normal child does. Furthermore, success in a musi-
cal experience seems to aid advancement in other 
areas such as academic and social growth; and finally, 
if the musical performances presented to the public 
is of high standard, it will tend to inspire confidence 
1J. E. Wallace Wallin, The Education 2f Handicap£ed 
Children. (Boston: Houghton- Mffffin Company, 1§24), p. ~47. 
2samuel A. Kirk and G. Orville Johnson, Educating 
the Retarded Child. (Boston: Houghton-Mifflin Company, 
I9bl)' p! 176. 
in other achievements of the school's pupils. 1 
Music Activities for~ Socially Handicapped 
Socially Maladjust~. Music, along with reading 
and art, is provided in these schools to afford a means 
of taking care of leisure time. What music is offered 
in these schools is considered chiefly from the "thera-
peutic" standpoint. Records, musical films, and group 
singing comprises the music a ctivity program here and 
these seem to provide an interest so that the students 
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for the most part, behave quite well during this period. 
Music relaxes them and if they enjoy what is being presented 
and the presentation is geared to their mental level, it 
usually relieves nervous strain. Other activities included 
in the program are: Fishing, parties, swimming and athletics. 
Emotionallt disturbed. Music in these institutions 
has a great therapeutic value. There is a need to have 
close supervision of all classes, there are different types 
of emotionally disturbed children, and the pupils are 
generally below the high school level mentally and are 
much more emotionally unstable than the average high 
school youngster. All this shows why music can be so 
1Frank Strockbine, Jr., "Music for Retarded Children", 
Educational Music Magazin_e. (Chicago: Educational Music 
Bureau, January-February, 1951), p. 52. 
important in these institutions. You always adhere to 
the pupil's wishes, if he wants to study music as a p~o~ 
fession; if he wishes to play for enjoyment, he is en-
couraged to do so. Music not only affects an individual 
but it can affect the whole group. Therefore, music 
appreciation, as the class is geared to the attention 
span of its pupils, is taught in some schools and records 
sessions are used in others. In some one will also find 
variety shows, choral groups, and dance bands. Since 
discipline and adjustment are major problems in working 
with these children, music can give them something to do 
at all times and can provide a purpose for recognition 
2B 
and praise. However, none of the groups are entered in 
tournaments for obvious reasons. As Mr. Carl W. Sturdivant, 
Music Director in a Wisconsin Reformatory, states: 
After he returns from a tournament after a 
bad year with not as many firsts as he ought to 
have had, he often says to himself, "Well, even 
if I didn't make musicians out of them, I prob-
ably did keep them £ut of our jails and correct-
ional institutions. 
Juvenile Delinquents. These children must be 
guided constantly for they are trying to adjust to life 
and they need help from someone to accomplish this. A 
1carl w. Sturdivant, Music Director for Wisconsin 
State Reformatory, Green Bay. "Music in a Correctional 
Institution". Educational Music Magazine. (Chicago : 
Educ~tional Music Bureau, Inc., November-December, 1950), 
p. 50. 
music program is of great therapeutic val~e here also. 
Activities such as music appreciation, record sessions, in-
strumental instruction, group singing, variety shows, con-
cert bands, and variety clubs make a richer, fuller life 
for these pupils. Mr. Sturdivant again states that: 
The resources of the music department are 
also available to those desiring vocational 
guidance in the musical field. Two of our 
paroles have entered a piano tuning school 
in Chicago, Illinois and one is now playing 
professionally in Milwaukee. Several of our 
players are interested in attending the Conn 
Vocational School of Instrumental Repair in 
Elkhart, Indiana upon being paroled.~ 
Mr. Ralph Wright, Music Supervisor of Indianapolis 
Public Schools, explains what they do for delinquents in 
that state as follows : 
At the Juvenile Aid Center, which is an 
institution for delinquent and neglected girls 
and boys, the Indianpolis Schools maintain a 
school and music is a part of the school program. 
A music teacher is assigned to the center one 
afternoon a week ~or chorus, piano and other 
music activities. 
1
sturdivant, 22~ £!!., p. 50. 
2Ralph Wright, Music Supervisor, Indianapolis 
Public Schools, Indiana. "Unusual Music Activities". 
Educational Music Ma~azine. (Chicago: Educational .. 
Music Bureau, Inc., eptember-October 1953), p. 39. 
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CHAPTER III 
PHESENTATION OF DATA 
The data included on the returned questionnaires 
will be presented in this chapter by means of tables. 
An interpretation of these tables is found in Chapter IV. 
Table 1 on page thirty-one shows the number and 
distribution of the entire questionnaires returned. Seventy-
three were sent; fifty were returned, out of these forty-six 
were usable and these are the towns indicated on the chart. 
Phys ica 111~~: Handicapped 
Table 2 on pages thirty-two and thirty-three lists 
all of the schools for the physically handicapped in New 
England which returned a filled out questionnaire, giving 
the classification, age level, type and teacher-pupil ra tio. 
Table 3 on pages thirty-four and thirty-five covers 
the formal music education available, full-time teachers 
employed, and private lessons offered. 
Table 4 on pages thirty-six and thirty-seven con-
ta ins the outlets and opportunities for listening for the 
physically handicapped. 
Table 5 on pages thirty-eight and thirty-nine 
sho·ws the performances given and the regular teacher 
participation in the performances. 
TABLE l 
PHYSICALLY HANDICAPPED 
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SCHOOLS FOR THE MENTALLY HANDICAPPED RETURNS AND DISTRIBUTION 
SOCIALLY HANDICAPPED 
, VT. 
t 
TABLE 2. 
LOCATION AND CLASSIPICATION OF SC HOOLS FOrt THE PHYSICALLY HAI\TDICAPPED 
Location School~~ Class if'ica tion Age Level Type I T-P Ratio 
MAI NE 
Ba th Hyde M. Home Physically Handicapped 5-17 Coed I -Portland Ma ine School Deaf 5- 18 Coed 1:10 
NEW HAMPSHIRE 
Greenfi el d Crotched Mt . Crippled 6-8 Coed I -~"lestmoreland Cedarest Physical & Mental 4.;..16 Coed 
-Antrim Nursery School . Speech, Feeding & He.bi.t 15 mos . Coed 
-& Kindergarten & Attitude Formation to 5 yrs. 
I 
VERMONT 
Brattleboro I Aus t ine School Deaf I 4~7 I Coed I -Rutland Children's Rehab- Speech, Crippled & Hard 4- 12 Coed 1 :33 
ilitation Center of Hearing 
I 
RHODE ISLAND 
Pro\Tidence I Providence School I Deaf I Adults I Coed • 
-
of Lip Head ing~H!-
I 
CONNECTICUT 
Mystic Mystic Oral Sch. Deaf' 3-13 Coed I -West Hartford American School Deaf 5- 17 Coed 1 : 10 
Newington Newi ngton Home Crippled 6-16 Coed 1 :15 
MASSACHUSETTS 
4-21 Coed 1:130 Canton Mass. Hospital Crippled 
Boston I ndustrial Sch. Cr ippled 6-17 Coed 1~20 
Wat~rtown Perkins Instite Blind 5-17 Coed -
~ 
t\) 
TABLE ~ . (continued) 
LOCATION AND CLASSIFICATION OF SCHOOLS FOR THE PHYSICALLY HANDICAPPED 
Loca t ion School Classification Age Level Type 
IVIASSACHUSETTS 
Boston Inst. Sp. Corr. Speech 3-75 Coed 
Northampton Clarke School Deaf' 4!-16! Coed 
Boston Nur. for Babies Deaf 6-13 Coed 
Randolph Boston School Deaf 6-16 Coed 
Roxbury Horace Mann Deaf 3-18 Coed 
Brighton J. P. Kennedy Crippled, Speech de- 4-13 Coed 
M. Hospital fective, mentally re-
tarded, deaf 
* 
Full names of schools given in the appendix 
~~t. 
" .. Priva te teaching only 
Not reported in the questionnaire 
T-P 
Ratio Teacher-pupil ratio in these schools 
T-P Ratio 
-
-
-
1:8-
-
1:5 
VI 
VI 
TABLE 3. 
MUSIC EDUCATION, TEACHERS, AND PRIVATE LESSONS FOR THE PHYSICALLY HANDICAPPED 
School 
MAINE 
Hyde M. Home 
Nia ine School 
NEW HAMPSHIRE 
Crotched Mt. 
Cedarest 
Nursery School 
& Kindergarten 
VERMONT 
Austine School 
Children's Rehab-
ilitation Center 
RHODE ISLAND 
Providence School 
of Lip Reading 
CONNECTICUT 
Mystic Oral Sch. 
American School 
Newington Home 
MASSACHUSETTS 
Mass. Hospital 
Industrial Sch. 
Formal Music Education 
None 
None 
None 
Vocal, Music Appreciation 
Music Appreciation 
None 
Vocal , Music Appreciation 
Theory , Ear Training, Crea-
tive Activities 
None 
None 
Piano 
Music Appreciation, Piano 
Vocal, Music Appreciation, 
Instrumental , Piano 
Vocal, Theory, Piano 
Full-Time 
Teachers 
None 
None 
None 
None 
None 
None 
1 
None 
None 
None 
1 
Private Lessons 
No 
No 
No 
· No 
No 
_.. -No 
Piano, ac cordian 
No 
No 
Pianol 
Recorders 
1 !Piano, Instrumental 
1 (M & Sp.) ~ 
~ 
TABLE 3. (continued) 
MUSIC EDUCATION, TEACHERS, AND PRIVATE LESSONS FOR THE PHYSICALLY HA1~ICAPPED 
School 
MASSACHUSETTS 
Perkins Instit. 
Inst. Sp. Corr. 
Clarke School 
Nur. for Babies 
Beverly School 
Boston School 
Horace Mann Sch. 
J. P. Kennedy M. 
Hospital 
Formal Music Education 
Vocal, Music Appreciation, 
Instrumental, Theory, Piano 
None 
None 
Vocal, Piano 
None 
Instrumental, Music Appreciation 
None 
Piano, Vocal 
(Zii & Sp.) 
(2 P-T) 
(1 P-T) 
Music teacher also teaches s~eech 
Two other teachers on a part-time basis 
One teacher on a part-time basis 
Not reported in the questionnaire 
Full-Time 
Teachers 
8 (2 P-T) 
None 
None 
None 
None 
(1 P- T) 
None 
None 
Private Lessons 
Piano, Instrlli~ental 
No 
No 
No 
No 
No 
Piano·:} 
Pianol 
Piano* 
Lessons given by a volunteer member of the Junior League 
A volunteer gives lessons to those older girls who are able to play 
~ 
CJ1 
TABLE 4. 
OUTLETS AND OPPORTw~ITIES FOR LIST&iiNG FOR THE PHYSICALLY HANDICAPPED 
School s Outlets Opportunities for listening 
Classroom Recreation Room 
Ifll\INE 
Hyde M. Home Group Singing Phono, radio Phono,3 radio~ 3 TV3 
Maine School Rhythm Band~'t Phone (ampl ified ) TV 
NEW HAMPSHIRE· 
Crotched Mt. None None None 
Cedarest Rhyt hm Band None Pbono, radio, TV 
Nursery School None Phone, piano None 
& Kindergarten 
VERMONT 
Austine Sch. None Phone TV 4 Children's Rehab- Children too Phone Fhono 
ilitation Center ·young for Band, 
etc. , but do 
have dancing 
RHODE I SLAND 
Providence School None Phone None 
of Lip Reading 
CONNECTICUT 
I'ilys tic Oral Sch. None Phone None 
American School Rhythm Band Phone, some radio Phone, some ragio~ TV 
Newington Home Rhythm Barid, Phone, radio, TV Phono,5 radio, TV5 
Tonettes, re-
corders 
~ 
(J) 
TABLE 4. (continued) 
OUTLETS AND OPPORTt"'NITIES FOR LISTENING POR THE PHYSICALLY HANDICAPPED 
Schools 
MASSACHUSETTS 
Mass. Hospital 
Industrial Sch. 
Perkins Instit. 
I nst. Sp. Corr. 
Clarke School 
Nur. for Babies 
Beverly School 
Boston School 
Horace Mann Sch. 
J. P. Kenriedy M. 
Hospital 
Phono, 3 
TV;5 
Radio, 3 & 
Outlets 
Band, chorus 
Chorus, and 1 
Band, chorus, 
glee club, dance 
band, orchestra 
{sometimes) and 2 
None 
None 
Rhythm Band, G.S. 
None 
Square dances, ball 
room dances, drills 
and folk dances 
Rhythm Band, Drums 
Rhythm Band, singing 
games 
Opportunities for listening 
Classroom 
Phono, radio, TV 
Phono, radio 
Phono, · radio, 
piano 
Phono (amplified ) 
Phono, radio 
Phono 
Phono 
Phono, radio, piano 
Pnono 
Recreation Room 
Phono, radio, TV 
Phono 
Phono, radio, piano 
Phono, radio 
Radio, 8TV 8 Phono, TV 
(see below) - 6 
TV, Phono and 7 
Phono4 
Phono,5 
1 
Phonograph, radio, and TV in patient 1 s rooms also. 
Phonograph in a large music room 
radio5 & TV5 All three in hospital wards and living quarters 
Special events 
2 
-
6 
7 
G.S. 
Phono, 8 TV8 
Rhythm Band-:;. 
Individual public performances 
Not reported in the questionnaire 
Phono in the assembly hall; radio in special room for rhythm 
work; piano in assembly hall and special room for rhythm work . 
Phono and radio used over loud speaker system; TV, phono, and 
radios in each unit. (THERE ARE SI X) 
Group Singing 
Phonograph and TV in the auditor imn 
For intermediate students only 
u 
--.:1 
School 
MAINE 
Hyde M. Home 
Maine School 
NEW HAMPSHIRE 
Crotched Mt . 
Cedarest 
Nurse~y~School 
& Kindergarten 
VERMONT 
Austine School 
Children's Rehab-
ilitation Center 
RHODE ISLAND 
Providence School 
of Lip Reading 
CONNECTICUT 
Mystic Oral Sch. 
American School 
Newington Home 
lVIASSACHUSETTS 
Mass. Hospital 
TABLE 5. 
MUS IC PERFORiviANCES AND REGULAR TEACHER PARTICIPATION 
I N SCHOOLS FOR THE PHYSICALLY HAtTbiCAPPED 
Regular Teacher 
Performances I Partic~pa tion 
Outside groups entertain I No 
Expressive Dancing Yes 
None I No Not possible, as yet No 
Dramatizations Yes 
None j No 
Primary operettas , musicals No 
dramatizations 
None I No 
None No 
None No 
Minstrel shows Yes 
Musicals, concerts No (1.1 co 
TABLE 5.. (continued ) 
MUSIC PERFORMANCES AND REGULAR 'rEACHER PARTICIPATION 
IN SCHOOLS FOR THE PHYSICALLY HANDICAPPED 
School 
MASSACHUSETTS 
Industrial Sch. 
Perkins Instit. 
Inst. Sp. Corr. 
Clarke School 
Nursery for Babies 
Beverly School 
Boston School 
Horace Mann Sch. 
J. P. Kennedy M. 
Hospital 
Performances 
Operettas, Musicals, 
Regular Teacher 
Participation 
No 
and monthly programs 
Minstrel shows, oper .. -, v . .. , 
ettas, musicals 
No 
None 
None 
None 
None 
Operettas, individual 
class performances, 
Christmas pageant 
Holiday programs, 
assembly programs 
Demonstrations, wheel-
chair waltzes, dramat-
izations, halloween 
ball 
No 
No 
No 
No 
Sometimes 
Yes 
N~~< 
~~ Sometimes the volunteers or practice teachers participate in the performances 
VI 
tO 
Mentally Handicapped 
Table 6. pages forty-one and forty- two lists all 
the schools for the mentally handicapped in New England 
vvhich returned questionnaires giving the classification, 
age level, type and teacher-pupil ratio. 
Table 7. pages forty~three and forty-four concerns 
the formal music education available, full-time teachers 
employed, and private lessons offered. 
Table 8. pages forty-five and forty-six tells the 
outlets and opportunities for listening for the mentally 
handicapped. 
Table 9. pages forty-seven and forty-eight shows 
the performances g iven and the regular teacher partici-
pation in the performances. 
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TABLE 6. 
LOCATION AND CLASSIFICATION OF SCHOOLS FOR THE MENTALLY HANDICAPPED 
Location 
MAINE 
Pownal 
South Portland 
VERMONT 
St. Johnsbury 
Brandon 
RHODE ISLAND 
Pascoag 
Lafayette 
CONNECTICUT 
Mansfield Depot 
Southbury 
Waterford 
Norfolk 
MASSACHUSETTS 
Lancaster 
Milton 
Belchertown 
Brooklir..e 
School~~ 
Pownal State School 
Pride Trng . School 
Class-
ifica-
tion 
M. D. 
!vi . R. 
St. Johnsbury Com. Sch.l Ret. 
Brandon State School M.D. 
Pine Harbor 
Exeter School 
Mansfield St. Trng.Sch. 
Southbury Trng. School 
Waterford Country Sch. 
Laurel School, Inc. 
Perkins School 
Smith School 
Belchertown St. School 
& Hospital 
Pollock School, Inc. 
M. D. 
Feeble-
minded 
M. D. 
M. D. 
M. D. 
M~- R. 
Ret. 
Ret. 
M. D. 
M. R. 
Age 
Level I Type 
5-21 I Coed 
3-14 Coed 
6-14 
B-up 
5-16 
5-A 
5-16 
3-13 
4-9 
5-1? 
7-1'7 
4-11 
5-18 
Coed 
Coed 
Coed 
Coed 
Coed 
Coed 
Coed 
Coed 
Coed 
Coed 
Coed 
Coed 
T-P Ratio 
1:15 
1:8 
1:14 
1:30 
Varies 
1:70 
2:240 
1:4 
1:11 
Varies 
1:15 
1:10 
~ 
1-' 
TABLE 6. (continued) 
..:;·., •' .. ·. 
.. Cla.s s i-
fica- Age 
' . Loca tion School tion Level 
MASSACHUSETTS Hanover St ~ -~ Ooletta · School . M. D. 6-16 
Taunton Myles Standish Sch. M. R. 12-64 
Waverley w. E. Fernald State M. R. 5-A 
School 
----
Not reported on the questionnaire 
of.· School's full name given in append i x 
T-P Ratio Teacher-pupil ratio in these schools 
B-up From birt h up 
5-A Five years to adults 
Ret. Retarded 
M. D. Mentally deficient 
M. R. Mentally retareded 
Type 
Coed 
Coed 
Coed 
T-P Ratio 
1 :14 
-1:25 
~ 
l\) 
TABLE 7 • . 
MUSIC EDUCATION, TEACHERS , AND PRIVATE LESSONS FOR THE MENTALLY HANDICAPPED 
School~~ 
MAINE 
Pownal State Scb. 
Pride Trng. Sch. 
VERMONT 
St. Johnsbury Com. 
school 
Brandon State Sch. 
RHODE ISLAND 
Pine Harbor 
Exeter School 
CONNECTICUT 
Mansfield St. Trng.Sch. 
Southbury Trng. School 
Waterf ord Country Sch. 
Laurel School Inc. 
Formal Music Education 
None 
Vocal, instrumental 
Singing games 
Vocal, music apprec• 
iation 
None 
Vocal, music apprecia-
tion, instr umental, 
theory, piano 
Vocal, instrumental, some 
music appreciation, some 
theory, and some piano 
Vocal, music appreciation 
instrumental, theory 
Music appreciation, piano 
Music appreciation, vocal 
rhythmi c ac tivity 
Full-Time 
Teachers 
1 P-T 
1 P-T 
None 
1 P-T 
None 
1(1 P-T ) 
6 
2 
None 
None 
Private Lessons 
No 
No 
No 
No 
No 
Piano, instrumental 
Piano, instrumental 
Instrumental 
Plano 
No 
~ 
CA 
TABLE 7. (continued) 
MUSIC EDUCATION, TEACHERS, AND PRIVATE LESSONS FOR THE MENTALLY HANDICAPPED 
School 
MASSACHUSETTS 
Perkins School 
Smith School 
Belchertown St. School 
and Hospital 
Pollock School, Ince 
St. Colette School 
Myles Standish Sch. 
w. E. Fernald State Sch. 
Formal Music Education. 
Vocal, some instrumental 
music appreciation, 
piano 
N.one 
Vocal, music appreciation 
instrumental 
Vocal, music appreciation 
singing games, creative 
activities 
Choral group, some music 
appreciation, instru-
mental, theory, piano 
Music appreciation, in-
strumental, piano 
Vocal, music appreciation, 
piano, instrumental 
~t- Full names given in appen8ix 
1 P-T One part-time music teacher 
2 per week Two lessons per week 
Full-Time 
Teachers I Private Lessons 
-
1 (1 P-T) I Piano, instrumental 
None I No 1 (1 P-T) Instrumental, -
2 per week 
1 P-T No 
1 Theory, piano, 
ins trumen te.l 
1 1 -No 
3 (1 P·T ) I Brasses, woodwind, 
piano, strings 
~ 
~ 
TABLE B. 
OUTLETS AND OPPORTUNITIES FOR LISTENING FOR THE MENTALLY HANDICAPPED 
School Outlets Opportunities for Listenin~ 
Classroom Recreation Room 
MAINE 
Pownal State Sch. Chorus, Musical plays I Some phono I Phono, radio, TV Pride Trng. School Glee club, rhythm band Phono 
-
VERMONT 
St. Johnsbury Dancing , some rhythm , I Phono I 
-Com. School band 
Brandon State Sch. Glee club, church I 
-
I Phono (in Dorms also) 
choirs, rhythm band, 
square dancing 
I 
RHODE ISLAND 
Pine Harbor I None I Piano I Phono, piano Exeter School Band, chorus, orches- Phone, radio Phono, radio, TV 
tra 
I 
CONNECTICUT 
Mansfield St. Trng. Band, orchestra, I Phono, radio, TV I Phono, radio, TV 
School chorus, dance band 
Southbury Trng. Sch. Band, chorus, ensemble Phono 
-Waterford Count~J Rhythm band, group Phono, radio Phono, radio, TV 
Sch. singing 
Laurel School, Inc. Rhythms Phono, radio TV 
WJASSAC HUSETTS 
Perkins School I · Chorus, weekly pro- I Phono I Phono , radio, TV 
grams of achi evements 
in school 
Smith School I None I 
-
I - ~ 
(1l 
TABLE 8. (continued) 
OUTLETS A~~ OPPORTUNITIES FOR LISTENING FOR THE 1mNTALLY HANDICAPPED 
School Outlets Opportunities for Listening 
Classroom Recreation Room 
MASSACHUSETTS 
Belchertown St. Band, orchestra, chorus Phono, radio Phono, radio, TV 
School and Hospital 
Pollock School, Inc. Band Phono, Radio, TV Phono 
St. Coletta School Chorus, rhythm band, Some phono, radio Radio (Amplifica .•. :. -· 
(working towards band) . (amplification) tion 
Myles Standish Sch. Chorus, choirs, glee Phone Radio, TV 
club, soloists, dances 
W • . E. Fernald State Drum & bugle corps , Phono Phono, Radio, TV 
Sch. orchestra, 2-part 
choruses, rhythm band 
choirs, glee club 
1....------------ --
Not reported in the questionnaire 
.. 
.r 
~ 
()) 
TABLE 9. 
MUSIC PERFORMANCES AND REGULAR TEACHER PARTICIPATION 
IN SCHOOLS FOR THE MENTALLY RAl'IDICAPPED 
School 
MAINE 
Pownal State School 
Pride Trng. School 
VERMONT 
St. Johnsbury 
Com. School 
Brandon State School 
RHODE ISLAND 
Pine Harbor 
Exeter School 
CONNECTICUT 
Mansfield St. Trng. 
School 
Southbury Trng. Sch. 
Wate.rford Country Sch . 
Laurel School, Inc. 
Performances 
Minstrel Shows, musicals 
pageants 
Demonstrations 
None 
Minstrel shows, operettas, 
folk dancing 
None 
Minstrel shows, musicals 
Minstrel shows, operettas, 
musicals, variety shows 
Minstrel shows, musicals 
variety show, circus, 
annual christmas pageant 
Demonstrations 
Regular Teacher 
Participa t ion 
Yes 
Yes 
No 
Yes 
No 
Yes 
Yes 
Yes 
Each child performs individ· 
ually for own group 
Yes 
No 
~ 
....J 
TABLE 9. (continued) 
MUSIC PERFORMANCES Alf.D REGULAR TEACHER PARTICIPATION 
IN SCHOOLS FOR THE MENTALLY HANDICAPPED 
School 
:MASSACHUSETTS 
Perkins School 
Smith School 
Belchertown St. 
School and Hospital 
Pollock School, Inc. 
St. Coletta School 
Myles Standish Sch. 
W. Ee Fernald State 
School 
Regula r Teacher 
Performances !Participation 
Operettas, Spring recital I No 
None No 
Minstrel shows, operettas, Yes 
musicales 
Minstrel shows, musical plays I Yes 
Demonstrations and various Sometimes 
programs, a minstrel a few 
years ago, operettas more on 
cantata style 
Minstrel shows, .live concerts I No 
Activity programs, live con- At times 
certs, musicals, variety shows, 
amateur shows 
~ 
co 
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Socially ~andicapped 
Table 10. page fifty lists the schools for the 
socially handicapped in New England which returned 
questionnaires giving the classification, age level, type, 
and teacher-pupil ratio. 
Table 11. page fifty-one concerns the formal ~usic 
education available, full-time teacher employed, and 
private lessons offered. 
Table 12. page fifty-two tells the outlets and 
opportunities for listening for the physically handicapped. 
Table 13. pag e fifty-three shows the performances 
given and the regular teacher participation in the per-
fcrrnances. 
Althoueh several schools (five) could be considered 
in two or even t hree areas, the particular school was used 
under the heading in which the writer felt to be most 
suitable. This will be discussed in Chapter IV. 
TABLE 10. 
LOCATION AND CLASSIFICATION OF SCHOOL.S FOR THE SOCIALLY HANDICAPPED 
Class-
i.fica-
Location School* tion 
MAINE 
South Portland State School for Boys Del. 
VERMONT 
Vergennes Weeks School Del. 
RHODE ISIJ~ND 
Riverside Bradley Home E. D. 
CONNECTICUT 
Norwalk Kolburne E. D. 
Middletown Long Lane School Del. 
Litchfield Conn. Junior .Republic S. M. 
I'i eriden Conn. Sch. for Boys Del. 
~1IASSAC HUSETTS 
Westboro Lyman Sch. for Boys Del. 
Del. Delinquent 
E. D. Emotionally disturbed 
s. M. Socially maladjusted 
T-P Ratio Teacher-Pupil Ratio 
i~ 
Not reported in the questionnaire 
Full name of school found in appendix 
Age 
Level Type T-P Ratio 
11-17 Male 
-
10-20 Coed 
-
6-12 Coed 1:5 
6-:14 Coed 1:5 
9-20 Female 1:20 
13-16 Male 1:25 
8~16 Male 
-
8-17 Male 
-
CJ1 
0 
-.. 
..... 
TABLE 11. 
MUSIC EDUCATION, TEACHERS, AND PRIVATE LESSONS FOR THE SOCIALLY HANDICAPPED 
School 
MA INE 
State School for boys 
VERMONT 
Weelcs School 
RHODE ISLAND 
Bradley Home 
CONNECTICUT 
Kolburne 
Long Lane School 
Conn. Junior Republic 
Conn. Sch. for· Boys 
MASSACHUSETTS 
Lyman Sch. for Boys 
Full-Time 
Formal Music Education I Teachers 
None I None 
Vocal, instrumental I 1 
Some music appreciation I None 
Vocal, music appreciation 11 P-'r 
piano 
Vocal, mu!ic appreciation I 1 
theory, piano 
Instrumental, vocal 11 P-T 
None None 
Vocal, music appreciation I 1 
1 P-T One Part-time teacher 
Private Lessons 
No 
No 
No 
Instrumental, piano 
Piano 
Instrumental 
No 
No 
01 
1-' 
TABLE 12. 
OUTLETS AND OPPOHTUNITIES POR LISTENING FOR THE SOCIALLY HANDICAPPED 
- -------
.. 
. ' 
.. -
School Outlets 
MAINE 
State Sch. for Boys None 
VERMONT 
Weeks School Band, chorus 
RHODE ISLAND 
Bradley Home None 
CONNECTICUT 
Kolburne Band, chorus 
Long Lane School Chorus 
Conn. Junior Republic Chorus; ,, drum corps 
Conn. Sch. for Boys None 
MASSACHUSETTS 
Lyman Sch. for Bo~s Chorus , group sing-
ing, church choirs 
-
Not reported in the questionnaire 
~~- Phonograph and radio in aud 1 torium 
Opportunities for Listening 
Cla ssroom Recreation Room 
- -
Phono, radio Phono, radio, TV 
·· Phono, radio, TV Phono, r adio, TV 
Phono, radio Phono, radio 1 TV Phono Phono;}radio; TV 
·.- Phono, radio, TV 
- -
Phono, radio Phono, radio, TV 
(}1 
l\) 
TABLE 13. 
J;f.US I C PERFOlWillNCES AND REGULAR rrEACHER PARTICIPATION 
School 
MAmE 
State Sch. for Boys 
VERMONT 
Weeks School 
RHODE ISLAND 
Bradley Home 
CONNECTICUT 
Kolburne 
Long Lane School 
Conn. Junior Republic 
Conn. Sch. for Boys 
MASSACHUSETTS 
Lyman Sch. for Boys 
IN SCHOOLS FOR THE SOCIALLY HANDICAPPED 
Performances 
None 
None 
Musicals 
Operettas, musicals 
Minstrel shows, musicals 
Minstrel shows, concerts 
None 
Operettas, musicals 
Regular Teacher 
Participation 
No 
· No 
Yes 
Yes 
Yes 
Yes 
No 
No 
C1l 
tN 
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Interviews. Several visits were made to the Hear-
ing Clinic at Children's Medic~l Center in Boston, vhich 
is under the direction of Mr. Adam Sortini, where all types 
of handicapped children are seen routinely. During these 
visits it was possible through a one-way mirror equipped 
with a loud speaker to hear as well as see how music is 
used as one diagnostic technique of evaluating hearing 
thresholds in deaf and hard of hear.ing students. 
A visit was made to Mr. Philip G. Cashman, Super-
visor of Special Education for Handicapped Children in 
Massachusetts. The plan of study was discussed and dif-
ferent suggestions made by Mr. Cashman were followed. 
A very important phase of the study was the writer's 
opportunity to familiarize herself with school situations 
in each of the areas of handicapped children used in the 
thesis by visiting the following schools: 
Perkins Institution for the Blind - See Appendix A 
Mr . Edward Waterhouse, Director 
Judge Baker Clinic 
Miss Mildred Dewey, Ex. Sec'try. - See Appendix B 
Speech Clinic at Children's Hospital - See Appendix C 
Dr. Lois Mayper, Speech Director 
Horace Mann School for the Deaf - See Appendix D 
:Mr. Nathan Harris, Director 
Walter E. Fernald School 
Miss Ardis Lee; l/IPS. FloPence 
Jo~~son, music supervisors 
- See Appendix E 
Joseph P. Kennedy Memorial Hospital - See Appendix F 
Mother Valeria - speech therapist 
At each school the wri t er was received by one of the 
officials with whom she spoke concerning the plan of study. 
The complete interviews are reported at the end of the 
thesis in the appendicese 
Li teratu!•e. A thorough investigation was made of 
all available literature concerning the use of music with 
all areas of handicapped children throughout the country. 
The results of this are reported in Chapter II. 
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CHAPTER IV 
RESULTS AND INTERPRETATION OF THE SURVEY 
g.uestionnaire returns !..!!£distribution. As stated 
in Chapter III, seventy-three questionna ires were distrib-
uted and fifty replies were received , forty-eix of which were 
usable. This may be broken d•wn into states: seyen were 
sent to Maine, fiye were returned; six were sen.t to New Hamp-
shire, three were returned; six were sent to Vermont, fiYe 
were returned; eight were sent to Rhode Island, four were 
re turned; sixteen were sent to Connecticut, eleven were re -
turned; t wenty were sent to Massachusetts, eighteen were 
returned. 
The red dot on Table 1 indicates the towns and cities 
from which questionnaires were r eceived. They show that, for 
the most part, the areas covered in each state were grouped 
together. 
Schools . The following schools are concerned with 
physically handicapped children: Hyde Memorial Home, Maine 
School for the Deaf, in Maine; Crotc hed Mountain, Cedarest, 
Inc., Three Purpose Nursery and Kindergarten, in New Hampshire; 
the Aus tine School fo r the Deaf, the Children's Rehab ilitation 
Center, in Vermont; the Providence School of Lip Reading , in 
Rhode Island ; Mystic Oral School for the Deaf, American 
School for t he Deaf, Newington Home and Hospital for Crippled 
Children, in Connec t icut; Massachusetts Hospital School, 
Industrial School for Crippled Children, Perkins Institution 
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for the Blind, Institute for Speech Correction, The Clarke 
School for the Deaf, Boston Nursery for Blind Babies, Beverly 
School for the Deaf, the Boston School for the Deaf, the 
Horace Mann School for the Deaf, Joseph P. Kennedy, Jre 
Memorial Hospital, in Massachusetts. 
Classification. These schools house crippled, blind, 
deaf, hard of hearing, speech defective, physically and men-
tally handicapped, mentally retarded and those having speech, 
feeding, habit a.nd attitude formation problems. However, 
the greatest percentage of t hes e schools house children with 
only physical handicaps. 
Age Level and ~· All of these school s house male 
and female pupils... One school teaches only adults; one school 
teaches children from fifteen months to five years, four schools 
teach children from three to seventy-five years of age (three 
to thirteen, three to seventy-five, three to ten, three to 
eighteen); six schools teach children from four to twenty-one 
(four to sixteen, four to twelve, four to twenty-one, four to 
thirteen); two schools teach children from four and one half 
to sixteen and one half (four and one half to seven , four and 
one half to sixteen and one half); four schools teach chil-
dren from five to eighteen (five to eighteen~ -one ; ' t he rest, 
five to seventeen) ; five schools teach children from six to 
seventeen ( six to eieht, six to sixteen; (two), six to seven-
teen, six to thirteen). The average ages ranges from three 
to seventy-five. 
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Teacher-P~il Ratio. Thirteen schools out of twenty -
one reporting back, do not indicate the teacher-pupil ratio. 
The greatest percentage of the schools have one t eacher to 
every twenty pupils , with the exception of one school having 
one teacher to every one hundred and thirty pupils and anot her 
s chool having one teacher to every thirty-three pupils. 
Formal Music Education. Out of twenty-one schools 
there are ten which offer no music education, six of these 
are schools for the Deaf; the rest of the schools offer vocal 
music, music appreciation, theory, instrumental work, piano, 
ear training , and creative activity with a concentration on 
vocal music, music appreciation, and piano. 
Full-time Teachers. Fifteen of the twenty-one schools 
have no full-time music teacher; in the rest the number i n a 
specific school varies from one to eight, three schools having 
one, one school having eight, and one school having a teacher 
(full-time) who teaches both speech and music . 
Part-time teacher. One school has one part-time teacher , 
and one of the schools mentioned above as having eight full-time 
teachers also reported two part-time teachers. 
Private Lessons. In most of the schools reporting this 
data, t here was a show of a concentration on piano and instru-
mental lessons. I n the other schools the lessons given varied 
from accordian and recorder lessons to piano and instrumental 
lessons. One school reported that piano lessons were given 
by a volunteer to their older ambulatory girls. Another one 
reported that piano lessons were given by a volunteer member 
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of the Junior League, one school did not indicate if private 
lessons were given . 
Outlets. Eight out of twenty-one schools have no out-
lets i n music for their pupils. on·e school explains that the 
children are too young for most of these activities but they 
do some dancing; seven of the schools emphasize rhythm band 
work in their music program; one of these school offering 
this just for inteflaediate pupils; and the remaining five 
incorporate group singing, tonettes, recorders, band, chorus, 
orchestra, drums, drills, singing games, square dances, dance 
band, folk dances, ballroom dances, special events, and indiv-
idual publ i c performances in their programs. 
Opportunities ~ Listening. In the classroom two out 
o.f twenty-one schools have no opportunities for listening; 
eight schools used phonographs in their work, sometimes over 
a loud speaker system; three schools use both radio and phono-
graph; one school uses phonograph and some radio; one school uses 
phonograph and piano; two schools used phonograph, radio, and 
piano; two schools used phonograph, rad io, and TV; two schools 
did not indicate any classroom· opportunities for listening .. 
The greatest percentage used phonograph in their teaching but 
radio and TV were used on rare occasions. 
I n the recreation room five out of twenty-one schools 
offered no opportunities for listening; four schools offered 
phonograph, radio, and TV to their pupils; two schools did 
not reply to this question in the survey; two schools offered 
60 
phonographs; two offered TV's; _one school offered phonograph, 
some radio, and TV; one school offered phonograph, radio, and 
piano; one school offered phonograph and radio·; one school 
offered radio and TV; two schools offered phonograph and TV~ 
Out of the schools that offered listening opportunities in 
the recrea tion rooms a large percentage had phonograph, radio, 
and TV with piano a~able in some schools. 
In other rooms listening was made available to pupils 
in various ways . Phonographs, radios, and TV's were available 
' in hospital wards and living quart.ers, in patient's rooms, and 
in one school phonographs and radio programs were made avail-
able in each housing unit by means ofbroadcasting over a loud 
speaker system. The phonograph proved very interesting and 
us eful in a large music room in one of the schools; in another 
school a phonograph and a piano were a~ilable in the assembly 
hall; in one of the schools for the deaf radios and, p ianos were 
used a great deal in a special room set aside fo!' rhythm work; 
and in. one school phonograph and TV were used in the auditorium. 
Performances. Nine of the twenty-one schools gave no 
music performances; the remaining eight schools, with the ex-
ception of one school that fo und it impossible to g ive perform-
ances as yet, oi'fered an -abundance of minstrel shows, operettas, 
both pi•imary and secondary, musicals, dramatizations, expressive 
dancing, concerts, monthly programs of achievement, individual 
class performances, Christmas Pageants, holiday programs, 
assembly programs, demonstrations, wheelchair waltzes; one 
school even staged a Halloween ball. Most of the schools 
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offered some form of music activity for their pupils. 
Regular Teacher Particination. In four of the twenty-
one schools the regular teachers participate in the previously 
mentioned performances; in fifteen of the schools the regular 
teachers did not participate in the perfo~nances; in one 
school the volunteers or practice teachers, not the regular 
teachers, participate in the performances. Generally t he 
regular teachers in these schools help to prepare the pro-
gra~.s but do not participate in the performances . 
Value of music 1g t hese schools. Presented below is 
a represented sampling of remarks included on the questionnaire 
under comments concern i ng " the value of music in these schools" : 
1. Music in s chools for the dea f is used in con-
junction with group amplifiers .to g ive pupils some 
auditory training . However, it is out of the question 
for deaf children to study music with the idea of becom-
ing proficient. (Ma ine School for the Deaf ) 
2. Our school is small, and as we take all types of 
mental and/or physical handicapped, a complete music 
program is impossible. However , we have had great 
success in calming the excited and interesting the 
depressed with various kinds of musical approaches. 
We also believe that there is great therapeutic va lue 
in any musical approech. (Cedarest, Inc. ) 
3. The children never f ail to loose their tens eness as 
-a result of the music in the ir daily program .. 
(Three Purpose Nursery and Kindergarten ) 
4. Music is a pathway toward the goal--the social, 
phys ical and educational development of each individ-
ual child. (Children's Rehabil itation Center) 
5. We use music to stimulate hearing, to develop 
a n appreciation for rhythm and as a form of recreation 
for those pupils who have enough hearing to enjoy it. 
6. Music as related to rhythm is valuable in 
the teaching of speech, phrasing and accent. It 
is also valuable in relation to self-eA~ression. 
(American School ~or the Dea~) 
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7. Music is particularly valuable to the hand!-
capped because it pre sents an activity in which each 
child can participate. (Newington Home and Hospital 
fo r Crippled Children) 
8. We use music ~requently in conjunction with 
our art classes and as a basis for our monthly 
auditorium programs and graduation exercises. Our 
speech training program uses the media of music with 
tremendous success . ( I ndustrial School ~or Crippled 
Children) 
9. Music is an invaluable opportunity for self-
expression, and an occasional opportunity for part-
time or full-time employment. It also has great social 
value. (Perkins Institution for the Blind) 
10 . Parents would consider music instruction 
"padding" and resent it. (Institute for Speech Cor-
rection) 
11. Music is used extensively in our auditory _ 
program, in our rhythm work, and especially in our 
physical education program. (The Clarke School ~or 
the Deaf) 
12. Mus ic has an important place in treatment 
o~ handicapped children who are emotionally disturbed. 
(Boston Nursery for Blind Babies ) 
13. Music plays a very important part in om~ school 
program, not so much by way of music appreciation as for 
a s timulus in auricular work. (Boston School for the Deaf ) 
Schools. The following schools are concerned with men-
tally handicapped children: Pownal Statel School, Pride Train-
ing School, in Maine; St. Johnsbury Community School, Inc., 
Brandon State School, in Vermont; Pine Harbor, Exeter School 
for the Feebleminded, in Rhode Island; Mansfield State Training 
School, Southbury Training School, Waterford Country School, 
Laurel School, in Connecticut; Perkins School, Smith School, 
Belchertown State School, Pollock School, Inc., St. 
Coletta School, Myles Standish State School, Walter E. 
Fernald State School, in Massachusetts; Ce.darest, I nc., 
in New Hampshire could be included in this sec t ion for it 
houses both mentall y and physically handicapped children, 
but stnce it has already been discussed in the pPevious 
section it will not be incl uded here. 
Classification. These schools house mentally r e-
t ard ed , mentally deficient, and re tarded, feebleminded, 
and mental ly handicapped . 
Age Level and ~· All of these schools house 
male and female pupils . One school takes students from 
birth to adulthood; six schools teach children from five 
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years to adulthood (five to twenty-one ), five to sixteen (two ) , 
five to adults ( two ), five to seventeen); two schools 
teach children from three to fourteen (three to thirteen, 
three to fourteen) ; two schools teach children from four to 
eleven (four to nine, four to eleven); two schools teach 
chil dren from six to sixteen (six to fourteen, six to sixteen) ; 
one school teaches children from twelve years to adulthood 
(sixty-four). The average age ranges from birth to adult-
hood. 
Teacher-Pupil Ratio. Two of the schools stated 
that they could not give their exact teacher-pupil ratio 
because it varied to such an ex tent . Included i n the ratio 
of one to four; one to fifteen were eight schools. (One 
school : one to four ; one school : one to eight; one school : 
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one to eleven; one school : one to ten; two schools: one to 
fourteen; two schools ; one to fifteen ) . Included in the 
ratio of one to thirty were two schools (one school: one 
to twenty-five; one school : one to thirty). One school 
reported a ratio of one to seventy and another a ratio of 
two to two hundred and forty. The greatest average was 
between one to fifteen. 
Formal Mus ic Education. Out of seventeen schools 
three offered no music education. The other schools offered 
vocal music, instrumental work, singing games, music 
apprec iation, theory , piano, choral groups, and rhythmic 
and creative activities. 
Full-Time Teachers. Five out of seventeen schools 
had no full-time teachers in music; in the other twelve 
the number of full-time teachers in music in a specific 
school varies from one to six; one school having six; one 
school having two; one school having three; the remaining 
few having one. 
Part-time Teachers. Eight of the seventeen schools 
have part-time teachers in music; usually these schools 
have only one part-time teacher in music . 
Private Lessons. Eight schools reported that 
there was a concentration on private teaching in piano and 
musical instruments. However, one school in this group 
states that it offers private lessons in theory besides 
piano and instrumental lessons. One school offered 
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instrument a l lessons twice a week under the auspices of a 
part-time teacher; another school offers special lessons in 
string, brass, and percussion instruments e The nine schools 
left did not report if lessons were given to their pupils . 
Out lets. Two out of seventeen schools reported no 
outlets in music for their pupj_ls . I n the remaining fifteen 
school s the main outl ets were chorus, glee club, rhythm 
band, orchestra, dance band, group singing . One school offers 
chorus , ,3lee club , rhythm band ; one school offers some 
rhythm band ; one school offers glee club and rhythm band ; 
t~o schools offer band, chorus, and orchestra; one school 
offers band, and chorus ; one school offers rhythm band 
and group singing ; one s cho ol uses music in their rhythm 
classes; one school offers chorus and programs of weekly 
achievement in school; one school offers only band; one 
school offers chorus , rhythm band, and are working towards 
a Band; one school offers chorus, gl ee club ; one school offers 
a drum and bugle corps and a two-part chorus, orchestra, 
rhythm band, and glee club. Besides these activities, 
some s chools of1 ... er musica l plays, church choirs, square 
dancing, ensembl es, soloists, and dances . 
Opportunities !££ Listening. I n the classroom 
two out of seventeen schools did not report having listen-
ing opportunities . Six schools use the phonograph and 
one school uses some phonograph; one school uses the 
piano; four schools use phonograph and radio and one 
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school uses some phonograph and radio by means of an ampli-
fier; t wo schools use phonograph, rad io, and TV in their 
classroom work. Phonograph is used in a large percen t age 
oi' listening activities in the clas sro:om. 
In the recreation room four of the seventeen schools 
reported no listening facilities; one school offered Phono-
graph and piano; one school offered radio by means of an 
amplifier ; one school offered phonograph and radio ; one 
school offered TV; two schools offered phonograph, one oi' 
which schools offered it in the dormitories; seven schools 
offered phonograph, radio, and TV. Phonograph, radio and 
TV constitute a very large part of the listening facilities 
in these schools . 
Performances. Three out of seventeen schools gave 
no music performances. The remaining fourteen schools offered 
an abunda:J.ce of minstrel shows, operettas, musicals, pageants, 
( christmas and regular), demonstrations, folk da rlCins; , variety 
shows, circus, spring recitals, musical plays, live concerts, 
and amateur shows . One school in particular had given a 
minstrel show a few years ago and also stated that they 
give op_erettas which are more on the cantata style. Another 
school encourages the pupils to participate individually 
for his own group. On the most part, most of these schools 
provide some form of musical performances for their pupils. 
Re~ular Teacher Participati2n in these Performances. 
One school reports that they have their regular teachers 
participate in these performances at times and another 
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reports that sometimes their regular teachers participate. 
In these schools for the mentally handicapped we find that 
the regular teachers are more apt to participate in the 
music performance. 
Value of music in these schools. Presented below 
is a represented sampling of remarks included on the 
questionnaire under comments concerning "the value of music 
in these schools": 
1. Music in this school not only plays a role as 
an aeent for learnin~ but also as a therapeutic one. 
(~ownal State School} 
2. Music plays a very important part in our school 
activities. (Pride Training School) 
3. We think it most valuable in work with. the 
mentally retarded (and sometimes physically handicapped. 
(St. Johnsbury Community School, I nc . 
4 . Glee Club give s the girls enjoyment and recreation; 
the boys' and girls' choir gives them training in the 
sacred field of music; the minstrel shows gives them 
training in public performances; the rhythm band teaches 
concentration, rhythm, marching and training in dis-
cipline. (Brandon State School} 
5. A great deal is provided for our children through 
records and piano. They seem to enjoy music. (Pine 
Harbor) 
6. We find that music has a soothing and ~lieting 
effect on the more active and restless patientsQ 
(Exeter School for the Feebleminded ) 
7. Although all are known to be retarded academ-
ically, many have demonstra ted better than average 
ability in many phases of the music program; thus 
music plays a very important role in our training 
program. (Mansfield State Training School) 
B. Music activities for these children who are 
limited in normal outlets provide an extremely valu-
able endeavor. We value music so highly that we 
are expanding continually. (Southbury Training Sch). 
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9. Music can calm or stimulate a group and provide 
a means of coordination for group activities. 
(Waterford Country School) 
10. Music is invaluable to pupils for it gives 
them enjoyment, has a calming effect on the high 
stra~g child, is an outlet for excess energy, develops 
coordination, instills confidence before groups, and 
the children learn their nursery poems, poems, etc. 
~ore readily when set to music. (Laurel School, Inc.) 
11. These boys and girls love music, are eager to 
learn, show an almost uncontrollable delight at being 
able to learn a little piece, and each lesson seems 
to bring a wealth of enthusiasm to them. (St. Coletta 
School ) 
12. The children look forward to their music lessons 
and truly enjoy them. (Myles Standish State School) 
13. Music is essential to well rounded academic 
training and most valuable in industrial therapy classes . 
(Belchertown State School ) 
Schools. The following schools are concerned with 
socially handicapped children : State School for boys, in 
Maine; Weeks School in Vermont; Bradley Home, Rhode Island; 
Kolburne, Long Lane School, Connecticut Junior Republic, 
Connecticut School for Boys, in Connecticut; Lyman School 
for Boys, in Massachusetts. Four other schools could be in-
eluded in this section for they house both physical and 
social handicapped children, or mental and social handicapped 
children, but because they have been discussed in one of the 
previous sections of this chapter they will be omitted here. 
These schools are: Pownal State School in Maine; Three 
Purpose Nursery and Kindergarten in New Hampshire; Brandon 
State School in Ver-mont; .Waterford Country School in Connecticut. 
Classification. These schools house delinquent, 
emotionally disturbed and socially maladjusted children . 
In the school for the Delinquent there are four schools 
for boys and one school for girls . 
· Age Level and Type. Three schools house ma.le 
and female pupils; one school houses girls; four schools 
house boys. The average age ranges from six to twenty (six 
to twelve; six to fourteen, eight to seventeen; eight to 
s ixteen, nine to twenty; ten to twenty; eleven to seventeen; 
thirteen to sixteen}. 
Teacher-Pupil Ratio. Four out of eight schools did 
not report their teacher-pupil ratio; two schools have a 
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ratio of one to five; two schools have a ratio of one to twenty 
and one to twenty-one resp ectively. There is a showing of 
great variety here probably because of the disciplinary 
measures required by the pupils. 
Formal Music Education. Two of the eight schools 
offered no formal music education; two school offered vocal 
and instrumental work; one school offered some music a pprec-
iation; one school offered vocal music, music appreciation, 
and piano ; two schools offered vocal music and music apprec-
iation, theory, and piano . 
Full-Time Teachers. Three out of eight schools have 
no full-time teachers in music ; three schools have one. 
Part-Time Teachers. The remaining two schools have 
one part-time teacher in music. 
Private Lessons . Five out of eight schoo:ls g ive no 
private lessons; one school offers private piano and instru-
mental lessons; one school offers private lessons in piano 
only ; one school offers private instrumental lessons only; 
most of these schools do not give private music lessons~ 
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Outletse Three out of eight schools offer no music 
outlets for their pupils; two schools offer band and chorus; 
one school offers chorus; one school offers chorus and drum 
corps; one school offers chorus, group singing, and church 
choirs; most of the schools try to provide some outlet to 
take up the leisure time of their pupils. 
Opportunities for Listening* In the classroom three 
out of eight schools have no opportunities for listening; 
three schools use the phonograph and radio; one school uses 
the phonograph; one school uses the phonograph, radio, and 
TV. Most of these schools have listening facilities in the 
classroom. 
The phonograph and radio in one of the above mentioned 
schools can also be found in the auditorium of that school. 
These schools have a well-rounded program of lis tening avail-
able in the classroom and listening facilities are plentiful 
in the recreation rooms for the enjoyment of the pupils. 
Besides using these facilit ies in the cl assroom and recreation 
room, one of these schools has found both the phonograph and 
radio very helpful in educating their pupils by using them in 
the auditorium for assembly programs• 
Performances. Three out of eight schools give no 
music performances; two of the schools offer operettas and 
musicals; one school offers musicals; one school offers 
minstrel shows and musicals; one school offers minstrel 
shows and concerts. For the fu~st part, these schools 
offer some form of music performances for their pupils. 
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Regular Teacher Participat ion. In four of the eight 
schools the regular teachers do not participate in music 
performances; in the other four schools they do. 
Value of Music 1D these Schools. Presented below 
is a represented sampling of remarks included on the ques-
tionnaire under comments concerning the flvalue of music 
in these schools ": 
1. Music is very valuable with these pupils bu t 
we can not use it as yet because of the turnover in 
enrollment. (State School for Boys ) 
2. Music is a very important part of our program. 
(Weeks School) 
3 . Our school is for seriously disturbed children 
and music lessons must be geared to individual needs. 
A child desiring lessons would be giVen them. (Brad ley 
Home) 
4. Music is very useful f or our emotionally dis-
turbed children both for therapy and in the curriculum .. 
(Kolburne) 
5. Music is a means of self-expression, whether 
taught individually or in a group. What bet t er way 
is there to live with others and with ourselves? 
(Long Lane School) 
6. We bel ieve that music has a definite thera-
peutic value e.nd regret that it is not pe.rt of our 
progT•am at present. {Connecticut --School for Boys) 
7. "Indisper133.ble." (Lyman School for Boys ) 
CHAPTER V 
SU!'.'MARY 1 CONCLUSIONS, AND SUGGESTIONS 
Summary 
The results of this survey established the following 
practices and statements concerning music activities in 
schools for the handicapped in the New England Area. 
School!~~ Physic~lbl Handicapped 
1. All of these schools house both male and .female 
pupilse 
2. The average age ranges from three to seventy-
five with a concentration on those children from 
four to twenty-one, i.e., from pre-nursery through 
post-graduate level. 
3. Most of these schools feel that they can not 
accurately answer the question on teacher~pupil 
ratio because it varies to such an extent but o.f 
those that answered, the average ratio is .found 
to be one teacher to~ery twenty pupils. 
4 . Fifteen out o.f twenty-one schools have no full-time 
music teacher but three schools have one; one 
school has one who teaches both music and speech; 
one school has eight. 
5. Only two schools out of twenty-one have a part-
time music teacher and one of the schools has 
eight .full-time teachers in music also. 
6. Five of the schools offered either private instr u-
mental and piano lessons or both given either by 
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the music teacher or a volunteer. Recorders 
and accordians lessons were also available in two of 
the schools; thirteen schools offered no p r ivate 
lessons; one school did not indicate whether pr·i-
vate les s ons were off ered or not. 
7. Formal music education is offered in all but ten 
of these schools a nd vocal music, music apprecia-
tion, and piano are stressed. 
8. With the exception of eight schools which offer 
no outlets for their pupils and the school in 
which the children are too young to participa te 
in these activities, these schools emphasize 
rhythm band work in their music program. Chorus, 
band, orchestra, dance band, and individual 
public performances are most commonly used along 
with this. 
9. Although radios and TV were used on rare occa-
sions, the phonograph is most common in t he 
classroom in conjunction with opportunities for 
listening. In the recreation room listening 
opportunities were available sometimes through 
piano but more often through phonograph, radio, 
and TV. Listening opportunities were also ava il-
able to the pupils or patients in their r ooms 
sometimes over loud speakers and sometimes by facilitie s 
installed in their rooms, wards, music r ooms, 
assembly hall, auditoriu~ or special rooms such as 
a rhythm room especially used for deaf chil-
dren. 
10. These schools, except for ten schools that do 
not give performances, have a wide program or 
music activities ror their pupils. They have 
minstrel shows, operettas , musicals, wheelchair 
waltzes, demonstra t ions, assembly programs , 
&mmatizations, and one school even goes so far 
as to s t age a halloween ball. 
11. The regular teachers in these schools generally 
help to prepare the programs but very seldom 
participate in the performances themselves. 
Schools .£.2.!: ~ Mentally ~ndica_pp_ed 
1. All of these schools also house male and female 
pupils • . 
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2. The over- all age ranges from birth to adulthood 
with a concentration on those children from five 
years to adulthood, i .e., nursery school through 
adulthood .. 
3. The average teacher-pupil ratio is one teacher 
to fifteen pupils . 
4. Formal music education is offered in all but 
three of these schools; vocal music , instru-
mental work, singing games, music appreciation, 
piano, theory, and creative and rhyt~mic activ-
ities are stressed. 
5. Five of these schools have no music teachers on 
a ful l-time basis. Three schools have two, three, 
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and six full-time music teachers, respectively, 
and the remaining nine schools have one. 
6. Eight out of seventeen schools have part-time 
teachers; each school has only one part-time 
teacher in music. 
7. Eight schools offer private music lessons; some 
give instrumentHl lessons twice a week by a vol-
unteer and one school offers piano and theory 
lessons by a part-time music teacher. One school 
gives special lessons in brass, string, and per-
cussion instrlli~ents. 
8 . The main outlets in these schools, with the excep-
tion of two which offered no outlets, were : Chorus , 
band, glee club , rhythm band, d·rum and bugle corps, 
orchestl"a, dance band, group singirJ.g, church choirs, 
and weekly programs of achievements in the schools. 
9. Seven of these schools use the phonograph in 
their classroom activities ; in the other schools 
some radio, TV, and piano are used. In the 
recreat ion room the phonograph, radio, and TV 
cons titute a large part of the listening facil-
ities. One school also offers phonographs in 
their dormitories. 
10. These schools, except for three that do not give 
performances, offer an abundance of mins trel shows, 
operettas, musicals , pageants (regular and Christmas) 
demonstrations, folk dancing, variety shows; with 
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a circus, amateur show, live concerts , musical 
plays, and spring recitals as secondary activitiesQ 
11. In these schools for mentally handicapped the 
regular teachers frequently participate in the 
music performances in order to aid the children. 
Schools ~ the Socially Handicapped 
1 . Three of the socially handicapped schools house 
both male and female pupils; one school houses 
just female pupils; four schools house male pupils. 
2. The average age ranges from six years to twenty 
years, i.e ., from first grade through high school 
and trade school. 
3. The teacher-pupil ratio varies widely in these 
schools (one to fivej one to twenty-five). 
4. Formal music education is offered in six of the 
eight schools in this category . The main sub-
jects taught are vocal music , instrumental 
music, music appreciation, piano, and theorye 
No school offers all of these but most offer 
at least two of them--vocal and music appreciation. 
5. Three schools have no full-time music teachers . 
Three schools have one full-time music teacher. 
6 . Two schools have part-time music teachers. 
7. Only three out of eight' schools give private 
lessons and only piano and instrumental lessons 
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are offered. 
8. Five of the eight schools offer outlets in music, 
the main outlets being band, chorus, drQm corps, 
and group singing. Most of the schools try to 
provide some outlet to take up the leisure time 
of their pupils. 
9. Most of the schools have l istening facilities 
in the clas sroom, one school even uses TV. In 
the recreation room, six schools offer phonograph,· 
radio, and TV. One school uses the phonograph 
in the auditorium. 
10. Except for three schools, music performances are 
given in these schools in the form of minstrel 
shows, musicals , operettas, and concerts .. 
11. I n only four schools out of eight do the r egular 
teachers participate in the music performance. 
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Conclusions and Suggestions 
This survey reveals that music is being used more 
and more in the educational program for handicapped children. 
It is used both as a therapeutic aid and beneficial utiliz-
ation of leisure time. It is particularly valuable to the .. 
physically handicapped because it presents an activity in 
which each pupil can participate in some way or another 
and is an invaluable opportunity for self-expression. 
Iv!us ic is used more than any other art in the educa-
tional program for the mentally hand icapped. It has a 
calming effect on the high strtmg child, provides an 
outlet for excess energy, develops coordination, and 
instills confidence before groups. ~lthough many of 
these pupils are known to be retarded academically, they 
have demonstrated better than average ability in many 
phases of the music program. 
I n the schools for the socially handicapped, music 
is indispensable. Although not a great deal of music is 
used in the smaller schools that which is used provides a 
profitable use of leisure time for these children who are 
trying to adjust to life and need someone or something to 
help them develop a much needed sense of recognition and 
belonging. In these particular schools music must be 
geared to the individual 's need, and, t herefore, is never 
forced upon a child but is available if requested. 
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It is obvious in looking over the practices and 
statements of music education in schools for the mentally, 
physically , and soc i ally handicapped in the New England Area 
that music is offered to pupils in more than half of these 
schools and their programs are gradually expanding. Better 
teachers will surely fur ther this trend. Perhaps if the 
music teacher is able to study the problems involved in 
teaching music to these children, and the school officials, 
through s t atistics and demonstrations, are given the oppor-
tunity to see how the other schools for the handicapped 
educate their pupils musically and what benefit it holds 
for them, music may guide and aid the handicapped even more 
than it does at the present time. 
BIBLIOGRAPHY 
Primary Sources 
Ankri m, Jean Carter, Member of Staff of Speech and Hearing 
Clinic at University of Oklahoma, Norman . "Out of Silence--
Music ", Music Ed ucators Journal, Vol. 40, No. 2. (Chicago : 
Mus ic Ecluca tors Na tional Conference , November-December , 
1953), 76 pp .. 
Bancroft, Jessie H .. , Games for the Plal~round, Home, School, 
and Gymnasium. (New York:--Tn;-Ma cm i an Company, 1938 ) , 
685 pp . 
Boston Globe, March 15, 1955, Morning ed ition. 
Frampton , Herle E., Ed., Educat ion of the Bl i nd. 
York : World Book Company , 1940 ),~3 6 pp . 
(New 
Groszmann, Maxmilian P. E., The Exce~tional Child. 
York : Charles Scribner, 1917), 76 - pp. 
(New 
Harbin, E. 0., The Fun Enctclopedia . (New York : Abingdon-
Cokesbury PreS8; !940 ), 008 pp . 
Ha wley , Es ther M. Ed., Recreation I s Fun. (New York : 
American Theatre Wing , I nc ., l949T; ~ pp. 
Hoyer , Loui s P., Services to the Orthopedicallt Handicapped . 
(Philadel phia : The iNal t 'Fiertirint i ng House, ~942), l l5 pp . 
Hunt , Valerie v., Recreation for the Handicapped . (New 
York : Prentice-Hall, I nc ., ~5~346 PP• 
Kirk , Samuel A .. and G. Orv ille Johnson, Ed ucat ing the 
Retarded. (Bos ton : Houghton-M1.ff lin Company, tm) , 
434 pp . 
Lane, Helen s .. , Principal , Central I nstitute for the Deaf, 
St . Loui s . "Music Does P l ay a Part in Rehabilitating the 
Deaf " , Mus ic Therapy. (Delaware Gap , Penn., Music J ourna l 
Vol. X, No .9, December, 1952), 48 pp . 
McSwaln , E . T., 11 Imp,roving the Mus ic CUl"riculum in the 
Elementary School', Music Educa t ors Journal , Vol. XL, 
No . 6 . (Chicago : Mus ic-Educators National Confe rence , 
J une-Jul y 1943) , 64 pp . 
Morris P . and Mir iam Pollock, New Hop~ f or the Retarded .. 
(Boston : Porter Sa rgent , 1953) , 1'76 pp:"-
Mursell , J ames L., Ed ucation for Ivlus ica l Growth. (New 
York : Ginn and Company , l948T, 34~ pp . 
81 
Scheidmann, Norma V., 'l'he Psychology of Exce:e.tional Child re!} . 
~ew York : Houghton-Mifflin Company, 193f), 526 pp. 
Strockbine, Frank , Jr., "Music for Retarded Children ". 
Educational Music Magazine. (Chicago: Educational Music 
Bureau, Janua ry-February, 1951), 64 pp . 
Sturdivant, Carl w. , Music Director for Wisconsin State 
Reforma tory, Green Bay. "Mus ic in a Correctional I nsti-
tution". Educational Music Magazine . (Chicago: Educa-
tional Mus ic Bureau, Inc., November-December , 1950), 
64 pp. 
"Touch of Music fo r t he Deaf". ~~ Vol. XXXVIII, No . 25, 
(June 20, 1955), 146 pp . 
Wallin , J. E. -'lvallace, ~ Education of Handica:gped Chil~. 
(Boston: H0 ughton-rfifflin Company, --,:"924), 394 pp. 
Wright, Ralph, Music Supervisor of Indianapolis Public 
Schools, Indiana. "Unusual Mus:t c Activities", Educational 
~usic Magazine. (Chica~o : Ed ucational Music Bureau, I nc . 
September-October , 1953), 64 pp. 
Secondary Sources 
Baker, Harry J., Introduction to Excettional Children . 
(Jew York : The Macmifian Company,§44), 4§6 pp. 
Berr~r , Charle s Scott, 'Chairman of the commit t ee on special 
classes,"SEecial Educatio~" (the Handicapped and the Gifted). 
·~vhite House Conference on Child Health. (London : The 
Century Company, 1931},-so4 pp. 
Dolch, Edward William, Hel p ing Handicapped Childre~ in 
School . (Champaign , Illinois: Garrard Press, l948T; 
349 pp . 
Frampt on, Me rle E., and Hugh Grant Rowell, Educa tion of 
the Handica.p;e.ed, Vol. I. (Yonkers -on-Hudson, New Y()"i';k: 
Worlo Book Company, 1938), 260 pp. ·· 
Heck, Arch 0., The Education of Exceptional Children. 
(New York : :M'C"Graw-Hill BookCompany, Inc., 1953), 513 pp . 
Kornberg, Leonard, A Class for Disturbed Children. (New 
York : Columbia University:-19551, 157 pp. 
Bich~ond, Winifred and John Edward Bentley, The Exceptiona! 
Child At Home and .A.t School. (Langhorne, Pennsylvania: 
Child Research Clinic of the Woods Schools Series, Vol. II, 
No . 5, Part I, March 1943), 21 pp. 
82 
Rusk, Howard A. and Eugene J. Taylor, New Ho~e tor the 
Hand1ca~~ed. (New York : Harper & Brothers P~bliShers , 
1946 f' f pp. 
Schlotter , Bertha and Margaret Svendsen, An EePeriment !g 
Recreation ~ ~ Mentall~ Retarded. -rchicago: 
Behavlor Research Fund, l93 }, 75 pp. 
The Exce~tion~l Child in Infanct~ Early Childho~Q. 
\Langhorne , Pennsyl vania: Ch l d Research Clinic of the 
Woods Schools Series , May 1950), 48 pp . 
A 1? 1? E N D I X 
B01aTQN UNIV .RSITY 
3CIHCO... OF FIN£ AND APPLi 0 A T -
UBRARY 
Personal Interviews 
The writer chose to visit one school, hospital, or 
clinic serving each of the areas which she used in this 
thesis; namelyJ the blind, the deaf, the crippled, the 
delinquent, the speech defective, and one school covering 
a ll three categories used in the section on mentally handi-
capped children in Chapters II and IV. Two question s were 
asl{ed at these interviews : 1) "Is music used here as a 
part of the training program f or the children? Do you 
belie'"e it is valuable in work ing with these children and, 
if so, How?" 
Visits were made to Perkins Institution for the Blind , 
Horace Mann School for the Deaf, Speech Clinic at Children 's 
Hospital, Judge Baker Guidance Center , Walter E. Fernald 
State School, and The Joseph P. Kennedy , Jr. Memorial Hos-
pital, where the writer was f ortanate in speaking wi t h t he 
d irec tor, music supervisor, or persons c onnec t ed with the 
educational program of the school. 
APPENDIX A 
Perkins Institution for the Blind 
Watertown, Mass. 
Lower School 
Kindergarten--Nursery t unes, 
mus ical games , rhythm bands, 
records, recorders 
Grad e II--Singing, music games, 
mus ic plays, rhythm games, 
records, recorders , music 
braille 
Mr. Edward J. Wa terhouse 
Director 
Grade I--Singing, musical 
games, rhythm groups, 
records 
Grade III--Chorus, mus ic 
plays, mu~ic braille, 
music appreciation, 
glee clubs, piano 
Grade IV--Chorus, music braille, 
Solfeggio, operettas, music 
appreciation, glee clubs, 
Piano 
Grade VI--Chorus, Solfeggio, 
glee clubs, operettas, 
music appreciation, piano, 
i ns trQments, f un bands. 
Special record playing 
sessions 
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Grade V--Chorus, Solfeggio, 
glee clubs, operettas, 
music appreciation, 
instrmnents , fun bands. 
Spe~ 1a1 . Grades.- ... S!ngil'lg, . 
rhythmic work, records 
Attendance at public con-
certs, children's concerts, 
etc., Grades 3-6 
Upper School 
Group Activity 
Chorus 
Girls' Glee Club 
Boys' Glee Club 
Girls' Band 
Boys' Band 
Operettas 
Pops 
School Concerts--Concerts 
for outside organizations 
Certificate in Piano Normal 
Preparation for private 
teaching, advanced piano 
students only 
Private Instruction 
Piano 
Organ 
Violin 
Saxophone 
Clarinet 
'I'rumpet 
Music Braille 
Counterpoint 
Harmony 
Percussion 
Accordion 
String Bass 
Tuba 
Trombone 
Attendance at public concerts, operas, operettas, Pops, 
and Boston Symphony. 
There is a music lending library for those outside 
Perkins. 
2 ) Music is an invaluable opportunity for self-
expression, and an occasional opportunity for part-time or 
full-time employment. It also has great social value . 
Judge Baker Guidance Center 
Boston, Mass. 
Miss Mildred Dewey 
Executive Secretary 
1) Since this center is an outpatient service for 
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socially handicapped children, music is not usually included 
in the program. If the children need music they are sent 
to the Music Therapy Center on Mount Vernon Street in Boston. 
However, if the parents believe that the chilo is musically 
inclined, a psychological test with music questions included 
is given to the child. If the test is affirmative, the 
child is then sent to New Ehgland Conservatory for training 
in this subject. 
2) Music has been found to be very valuable in 
working with these children although it has not been used 
extensively. 
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APPENDIX C 
Speech Clinic at Children's Hospital 
Boston, Mass. 
Dr. Lois Mayper 
Speech Director 
1) Singing--repeated patterns especially 
nursery t unes 
Accompan~ment in singing--auto harp. 
Produces a gentle kind of music 
and doesn't drown out the children 
when they're singing . 
Phonograph 
2) Music is a great help in teaching the children 
to recognize rhythms and has much social value in the pre-
school group. 
APPENDIX D 
Horace Mann School for the Deaf 
Roxbury, Ivlass . 
1 ) Singing 
Rhythm Band 
Piano 
Phonograph 
Carol sing at Christmas time 
Drums 
Mr e Nathan Harris 
Director 
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2) Piano is the basis of all rhytr~ work in schools 
for the Deaf. Records are used in the rhythm classes. The 
students march into assemblies to piano music and sometimes 
drums and sing or speak "America. 11 or "The Star Spangled 
Banner. " At Chri stmas time the students try to participate 
in group carol singing. 
APPENDIX E 
Walter E. Fernald State School 
Waverly 1 Mass. 
1) Singing 
Listening periods 
Rhythm Band 
Orchestra 
Church Choir (two) 
Folk Dancing 
Singing Games 
Brass and String Group 
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Miss Ard i s Lee 
Mrs . Florence Johnson 
Mus ic Supervisors 
Private instruction in : 
Trumpet 
Baritone horn 
Piano 
Drums 
Violin 
Se_xophone 
2 ) They do more wi t h music than with any other 
subject in working with mentally and socially handicapped 
children ~ They use two book series in singing : " Our Singing 
Worldn and " The YJorld of Music. " During the listening 
periods they are allo wed t;o choose what they want to hear . 
(Debussy music was used in an eA~eriment with classical 
r ecords and it was found to have a calming effect on the 
children). They seem to ca t ch on to a song with a rhyming 
poetic line ~ Books are not used because the supervisors 
feel it takes away some of the enjo~rment e 
Warm-ups are used in the s i nging classes at the 
beginning of class. The children tire very easily and con-
sequently the periods are short * Orchestra meets one hour 
a week; the j unior brass group meets once a week and so does 
t he junior string group . Singing games are used in extra-
curricular activities such as the Girl and Boy Scouts 1 Brownies, 
Four-H Club (girls ) , and Sund ay School Classes. These children, 
some of whom are hard to work with because of lack of coord -
ination and speech defects , seem to like action songs, but , 
89 
for the most part, are not very successful in clapp i ng hands 
or sk i pp ing . Folk-dancing is a major part of the physical 
education program and t wo social dances are held every year e 
All the children seem to enjoy music and it has proven to 
be quite worthwhile in this school program. 
APPENDIX F 
Joseph P. Kennedy Memorial Hosp i tal 
Brighton, Mass . 
Mother M. Valeria 
Speech therapist 
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In this hospital the sisters work with children with 
speech defects , children who are menta lly retarded and crippled 
children. I was very fortunate to talk with Mother Valeria 
and be shown around the hospita l and the units (dorms , 
classrooms, and playrooms ) stopping to see a demonstration 
of mentally retarded children during their auditory training 
period and the writer was amazed to see how much music was 
used in this program. 
1) Music is a ma j or part of the program here inasmuch 
as recor ded music accompanies the children through their 
day from the time they awaken until t hey bed for the night . 
Music is played over the loud-speaker system upon awakening, 
at breakfast , at lunch, during relaxation period, at dinner 
time, when getting dressed and undressed , and at bed time. 
Records from the "mus i c and mood " series and some Strauss 
waltzes are used for this purpose . Radio is used in the 
morning when the children awake and at night before the 
go-to- bed for hymns p l ayed on it during Rosary Programs. 
Lively music is used while they get dressed in the morning 
and it usually wakes them up . Other activities include : 
Dramatic Plays (music used in these) 
Auditory training (mentioned previously) 
Singing 
Concerts given for the children by outside groups 
Expressive Dance Group front Boston University 
under the direction of Mr . Leo Pecluzzi, a fellow 
wBster's candidate . 
Concerts given by outside groups (continued ) 
Accordion group 
Tap dancers 
Ball et 
A Pantomine 
Dancing puppets 
Children put on perfor~ances such as : 
Group singing 
Plays 
Demonstrations 
Halloween 
Wneelcha ir wal t zing 
Dancing with hand movement ( for the crippled ) 
Marching 
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Outside groups also come in to help the child ren 
conquer ind i vidual partic i pation .. TheM sic i an 's Union sends 
men over to the Hospital to play for the children and sing 
to them and thus get them interested in perfoFming for their 
own good . Those who a r e able dance , march, and skip whil e 
these men play and for those who can not enter into this 
we have rhythm instruments (percussion) and still those 
who a.re very hand icapped a:ee encoUl"aged to sing. Plano 
lessons are given to some of the ol der g irls and quite 
successfully too . In the classroom one of the teachers has a 
break in her sb.hedule when she plays music ancl lets those 
who can march up and down the hall, with a baton and the rest 
with paper hats. A big event at thi s hospital is the Field 
Day which is featured every year . There are automobil e 
rac es {toy autos with clamps on foot pedal s ) bicycles, and 
for those who can do little, a straw drinking race ~ vVhile 
a ll thi s is taking place, background music is played on the 
loud - speaker . In the units there are phonographs, radios, 
and TV's which are availabl e for use at all times. On the 
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playgrounds, each unit having one, singing games are used 
for muscular ac tivity and as a stimulation for individual 
participation . Volunteers work with these children and do 
some participation in programs which the children present. 
One volunteer gives priva te lessons in piano . 
2) Music i s very helpful . We are beginning to feel a 
great need for it here . It has a great effect on the children--
a good effect; it seems to bring out their abilities, that 
is to say, it forms a communication point between you and the 
child and other subjects . I t i s wonderful for movement and 
can be very relaxing . Music brightens the children's day . 
APPENDIX G 
Abbreviated names of 
schoom as used in thesis 
MAINE 
Hyde 11'1 . Home 
Maine School 
Pownal State School 
Pride Trng. School 
St. Sch. for Boys 
NEW HAMPSHIRE 
Crotched Mt. 
Cedarest 
Nursery School & Kindergarten 
VERMONT 
Austine School 
Children's Rehabilitation Center 
Sta Johnsbury Com. Sch. 
Brandon State School 
·~veeks School 
RHODE ISLAND 
Providence School of Lip Reading 
Pine Harbor 
Exeter School 
Bradley Home 
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Full names of schools 
Hyde Memorial Home 
Maine School for the Deaf 
Same 
Pride Training School 
State School for Boys 
Crotched Mountain 
Cedarest, I nc .. 
Three Purpose Nursery 
School and Kindergarten 
Austine School .for the Deaf 
Same 
St. Jorillsbury Community School 
Same 
Same 
Same 
Same 
Exet~r School for the 
Feebleminded 
Same 
CONNECTICUT 
Mysti c Oral Sch. 
American School 
Newington Home 
Mansfield St. Trng . Scha 
Southbury Trng . Sche 
Waterford Country Schw 
Laurel School, I nc. 
Kolburne 
Long Lane School 
Conn . Junior Republic 
Conn. Sch. for Boys 
IftASSACHUSETTS 
Mass. Hospital 
Ind ustrial Sch·. 
Perkins Instit .. 
Inst. Sp. Corr. 
Clarke School 
Nur . f'or Babies 
Beverly School 
Boston School 
Horace Mann 
J. P . Kennedy M. Hospital 
Perk ins School 
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Mystic Ora l School for 
the Deaf 
American School for the Deaf 
Newington Home and Hospital 
for Crippled Children 
Mansfield State Train ing 
School 
Southbury Training School 
Waterford Country School 
Sam e 
Kolburne , Inc .. 
Same 
Connecticut Junio r Republic 
Connecticut School for Boys 
Iviassachusetts Hospital School 
Industrial School for 
Crippled Children 
Perkins Institution for 
the Blind 
Institute for Speech 
Correction 
The Clarke School f'or the Deaf 
Boston Nursery for Blind Babies 
Beverly School for the Deaf 
Boston School for the Deaf 
Horace Mann School for the Deaf 
Joseph P. Kennedy , J r . 
Memorial Hospital 
Same 
Smi t h School 
Belchertown St. Sch. and 
Hospital 
Pollock School, Inc. 
St. Coletta Sch. 
Myles Standish Sch. 
w. E. Fernald Sta t e Sch. 
Lyman Sch. for Boys 
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Same 
Belchertown State School 
and Hospital 
Same 
St. Coletta School 
:Myles Stand i.sh School 
Walter E. Fernald State 
School 
Lyman School for Boys 
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APPENDIX H 
SURVEY OF HUS I C ACTIVITIES I N SCHOOLS FOR THE HANDICAPPED I N '.tHE NEW ENG. AREA 
1, NAME OF SCHOOL 
2. LOCATION OF SCHOOL 
3. COEDUCATIONAL MALE FEMALE 
4" WHAT IS THE AGE LEVEL OF INSTRUCTION? FROM TO 
s. DOES YOUR SCHOOL PROVIDE MUS IC EDUCATION FOR ITS PUPILS? YES NO 
(If 11 N0 11 p l ease s kip to the last question, Item 13; if · 11YES" please 
indicate on the r everse side the t vpe of program: and l evle 
of instruction.) 
VOCAL MUSIC APPRECIATION 
---------------- -----------------
I NSTRUMENTAL THEORY 
-------- --~---------------------
PIANO 
-----------
6 . ARE . PRIVATE LESSONS PROVIDED FOR THE STUDENTS ; YES NO 
-------
7- DO THE STUDENTS HAVE AN OUTLET FOR THEIR EFFOH.TS SUCH AS PE~FORMING IN: 
BAND 
--------
CHORUS 
----
ORCHESTRA 
-----
DANCE BAND 
----
OTHER 
-----
8 • IS A MUSIC TEACHER EHPLOYED FOR THE ABOVE ORGANIZATIONS? 
On a full-time basis? YES NO 
---
On a part-time basis? YES NO 
---
9 ,. WHAT IS THE TEACHER-PUPIL R"i.TIO? TO 
----
10 . DO YOU HAVE PERFORMANCES SUCH AS: 
MINSTREL SHOWS 
OPEH.ETTAS 
\ --MUSICALS --OTHERS 
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.. -. 
11. DO THE REGULAR TEACHERS PARTICIPI~TE I N THE MUSIC PEHFORNANCES? YES NO 
12 • WHAT FORMS OF LISTENING ARE AVAIL\BLE TO T"TE PUPU,S? 
CLASSROOM RECREATION ROOM OTHER 
PHONOGI1APH 
:n.A.DIO 
TELEVISION 
13. WOULD YOU BE \!~TILLING TO GIVE YOUR VIEWS ON THE VALUE OF MUSIC IN YOUR SCHOOL? 
·. 
,fT 
. ~. 
If so, write comments below. 
426 Beacon Street 
Boston, Mass . 
I am currently engaged in making a survey of the use s of 
music and music activities in Schools for the Handicapped in 
the New England area as a part of the program of graduate str!.d.y 
at Boston University. It is hoped that the information obtain-
3d will prove valnable to music educa tors who are interested in 
a 1.;rider application of music in all areas of activity. 
It will be helpfnl if yen will che ck the enclosed form or 
delegate someone in ym1r organization to do so . Even if no such 
program exists in your school, this information will bo i mportant 
to me. 
It will be appreciated if yonr :teply can be received by 
April 28th, or earlier . A stamped envelope is enclosed for your 
convenience. 
I wish to thank yon for any other assistance that you may 
be able to give in this survey. 
Sincer el ,'T yonrs , 
Barbara Gerard 
426 Beacon. otreet 
Boston, Massachusetts 
I would like to thank you for the co-operation you extended me on 
the survey of music activity in schools for the handicapped in New England. 
The information which I received was very helpful in the work whicc I have 
undertaken. 
I have used this information in the preparation of a thesis for a 
gr~duate degree in Music Education at Boston University. I sincerely 
hope that this study will be helpful to persons who aro working with the so 
children. 
Sincerely, 
Barbara Gerard 
